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Purpose

Talking Respect seeks to support communities from around the Northern Territory to develop the capacity 
of their local young people to:

•	 understand the characteristics of respectful relationships

•	 identify and understand the characteristics of unhealthy relationships

•	 critique the messages about gender, sex, relationships, power and aggression that are conveyed 
through a range of media and in other places in society

•	 develop knowledge, attitudes and practical skills that support healthy, respectful relationships.

In doing so, Talking Respect seeks to contribute to broader efforts to prevent violence, particularly 
violence against women and children, and to promote safety, respect and equality.

Why is there a need for violence prevention resources like Talking 
Respect?

Domestic, family and sexual violence is a serious, widespread, life-threatening problem in the Northern 
Territory1 and around the world.2 It has profound physical, psychological, social and economic effects on 
victims, who are mostly women and children.3 Most perpetrators of violence are male, regardless of the 
victim’s gender.4 Women are more likely than men to experience fear, injury, hospitalisation and death as a 
consequence of relationship violence.5

Domestic, family and sexual violence crosses all ages, and cultural, ethnic and socio-economic 
backgrounds. However, some groups are at greater risk. When it comes to sexual violence, young women 
are at the highest risk of victimisation and young men are the most common perpetrators.6 And in the 
Northern Territory, Aboriginal women and children experience disproportionately high levels of violence 
– the highest rate in Australia and one of the highest in the world.7 Young people who do not identify as 
either male or female are also at high risk of experiencing gendered violence.8

Thankfully, domestic, family and sexual violence can be prevented – by challenging and changing the 
attitudes, values and structures that support violence. In particular, there is a need to address gender 
inequality, which is identified by research as the key driver or cause of violence against women.9  

https://evaw-global-database.unwomen.org/en
https://evaw-global-database.unwomen.org/en
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10	 Our Watch 2021, op cit
11	 Northern Territory Government 2018, op cit; 

Tangentyere Council 2019, op cit; Our Watch 2018, 
Changing the Picture: A national resource to support 
the prevention of violence against Aboriginal and 
Torres Strait Islander women and their children, 
Melbourne.

12	 Commonwealth of Australia (Department of Social 
Services) 2016, Third Action Plan 2016-2019 of the 
National Plan to Reduce Violence against Women and 
their Children 2010-2022, Canberra.

See Part B for more information about this driver of violence and what it means for violence prevention.

Prevention of domestic, family and sexual violence requires multiple, reinforcing strategies across a wide 
range of settings, such as schools, sporting environments, workplaces, local communities and in the 
media.10 Prevention efforts need to be coordinated, sustained, creative, evidence-based, and shaped by 
local communities.11

Education is one of many tools for building awareness and creating real and lasting change. Education 
with young people is a key focus for prevention efforts.12 Young people are at a formative stage in their 
development and can play a significant role in creating safe, respectful communities that are free from 
violence.

Talking Respect is an education resource designed to support young people and their communities in this 
process by opening up important conversations about safety, equality, respect and some of the influences 
that can undermine healthy relationships.

How does Talking Respect fit with other resources?

Talking Respect has been developed to complement and build upon existing violence prevention and 
relationships education resources currently being used in schools and community settings across the 
Northern Territory. Talking Respect adds to these resources, in particular, through its use of videos 
featuring young people from the Northern Territory talking about issues that impact on their relationships, 
families and communities.

Although Talking Respect can be used on its own, ideally, these resources will be incorporated into a much 
broader approach to relationships and sexuality education in schools and community settings, using a 
combination of these and other resources.

PART A: INTRODUCTION
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Who is Talking Respect designed for?

The Talking Respect resource package has been developed for use by professionals within specialist, 
universal and statutory services throughout the Northern Territory. This could include, for example, 
teachers, youth workers, health workers, community workers, counsellors and other professionals who 
work with young people. It is suitable for use in schools and community settings. The activities it contains 
are designed for use with young people aged 12 to 20. The facilitator notes in Part C include information 
about how the resources may be adapted for use with different age groups and in diverse settings.

Talking Respect can also be adapted for use in therapeutic contexts. Given the sensitive nature of the 
issues with which it deals, use in such contexts, whether with individuals or groups, requires highly skilled 
therapists.

What is included in Talking Respect?

As well as the facilitator manual, the Talking Respect package includes two series of short videos, which 
have been embedded into slideshows with discussion questions, to support delivery of two activities on 
respectful relationships themes.

The Talking Respect manual

The Talking Respect manual includes four parts:

•	 Part A: Introduction provides information about Talking Respect, the issues it seeks to address, and 
how to use it.

•	 Part B: Principles that underpin Talking Respect provides important information about the principles 
that inform Talking Respect.

•	 Part C: Activity facilitators’ notes provides information to support you to use the two Talking Respect 
activities with young people. The activities each include a series of videos featuring young people 
from the Northern Territory or animations depicting stories about the experiences of young people 
from the Northern Territory.

•	 Part D: Supporting resources provides additional materials to support the effective use of Talking 
Respect, including resources to help equip facilitators and evaluation tools.
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The Talking Respect videos and slideshows

Short videos and a series of discussion questions form the basis of the two Talking Respect activities:

•	 Activity 1: Let’s talk includes nine short videos produced from excerpts of interviews with young 
people talking about a range of respectful relationship themes. The videos have been embedded into 
a slideshow. Each video is followed by a slide with discussion questions, to support facilitators to lead 
conversations about the themes addressed.

•	 Activity 2: Turn it around includes two short animated videos depicting stories on respectful 
relationship themes. These videos feature little animated characters who appear on young people’s 
shoulders as a way to explore the kinds of attitudes that can shape unhealthy relationships. The 
videos for this activity have also been embedded into a slideshow. Each video is preceded by a title 
and introductory slide. This is followed by slides with discussion questions and brief excerpts from the 
animated characters to support facilitators to lead conversations about the themes addressed.

Sensitive themes

Some of the themes addressed in Talking Respect are sensitive and challenging. But they impact young 
people’s lives and experiences, and therefore are important themes to talk about. The themes addressed 
in Talking Respect include:

•	 healthy and unhealthy relationships

•	 gender stereotypes

•	 pressure and consent

•	 jealousy

•	 relationship violence

•	 the sharing of nudes

•	 social media

•	 the influence of pornography

•	 getting support.
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13	 ‘[P]hysical harm’ can be temporary or permanent and 
it can include unconsciousness, pain, disfigurement, 
infection with a disease, any physical contact that 
a person might object to (whether or not they are 
aware of it at the time). ’Serious physical harm’ is any 
physical harm that endangers or is likely to endanger 
a person’s life or where the effects are longstanding. 
https://ocpe.nt.gov.au/employment-conditions-
appeals-grievances/support-for-NTPS-employees-
domestic-and-family-violence/mandatory-reporting-
requirements     

14	 Maori Nursing Fraternity in Williams, 2008, in 
C. Brown and M. Corbo 2020, Central Australian 
Minimum Standards for Men’s Behaviour Change 
Programs, Tangentyere Council, p. 4.

It is critical that facilitators using Talking Respect have a good understanding of the ways in which young 
people’s experiences of trauma can impact on their learning and, particularly, on their experiences of 
education addressing sensitive topics which may trigger traumatic memories. This is discussed in more 
detail in Part B.

Before using the resources with young people, it is important that you take time to read these supporting 
written materials and carefully consider how Talking Respect may best be used in your community. The 
process outlined below has been designed to support you in these efforts.

Mandatory Reporting

Talking Respect deals with issues that may also result in disclosures of domestic, family and sexual 
violence. It is important, therefore, to remember that ‘every adult in the Northern Territory (over the age  
of 18) must report to the police if they believe either:

•	 a person has caused, is causing, or is likely to cause, serious physical harm to someone they are in a 
domestic relationship with and/or

•	 the life or safety of a person is under serious or imminent threat, because Domestic and Family 
Violence has been, is being, or is about to be committed.’13

Key terms

It is important that facilitators using Talking Respect are familiar with the following terms.

Colonisation: Colonisation is the process of establishing foreign control over a land, its resources, and its 
existing inhabitants. In Talking Respect, colonisation refers to England’s occupation of Australia – which 
commenced in 1788 and spread across the country in the decades that followed – and its impacts on 
Aboriginal and Torres Strait Islander peoples.

Cultural Safety: Cultural safety is an ‘environment that is safe for people: where there is no assault, 
challenge or denial of their identity, of who they are and what they need. It is about shared respect, shared 
meaning, shared knowledge and experience, of learning, living and working together with dignity and truly 
listening.’14
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15	 E-Safety Commissioner, Image-based abuse, available 
online at https://www.esafety.gov.au/key-issues/
image-based-abuse, accessed 27 November 2020.

Domestic violence: This term usually refers to acts of violence between people who are in, or have been 
in, an intimate relationship. It includes stalking as well as physical, sexual, emotional or psychological, 
technology-facilitated and financial abuse.

Family violence: This term refers to intimate partner violence as well as violence targeted at other family 
members, including a relative according to Aboriginal tradition. It includes the same range of forms as 
domestic violence. This term is often the preferred term used by Aboriginal people.

Image-based abuse: Image-based abuse occurs when an intimate image or video is shared without the 
consent of the person pictured.

‘An intimate image is one that shows:

•	 a person’s genital area or anal area (whether bare or covered by underwear)

•	 a person’s breasts (if the person identifies as female, transgender or intersex)

•	 private activity (for example a person undressing, using the bathroom, showering, bathing or engaged 
in sexual activity)

•	 a person without attire of religious or cultural significance if they would normally wear such attire in 
public.’

Image-based abuse includes images or videos that have been digitally altered (using Photoshop or 
specialised software) and the threat of an intimate image being shared.15

Intersectionality: This term refers to a framework for understanding how different aspects of a person’s 
identity – such as sex, cultural background, class, sexuality, religion and disability – can interact with each 
other, and impact on the ways that individuals and groups experience discrimination and privilege.

Jealousy: In this resource, jealousy refers to hostile feelings a person has when they believe that their 
relationship with a partner is being undermined by their partner, or by someone else. For example, a 
person might feel jealous of the way their partner is relating – or is perceived to be relating – with others. 
The hostility and anger associated with jealousy is grounded in a sense of ownership or possession of a 
partner. In the context of intimate and sexual relations, jealousy often is understood and accepted as a 
reason and a justification for violence. Jealousy is a key theme in both Talking Respect activities.  
A more detailed discussion of jealousy and the related term jealousing is provided in Part A, below.

https://www.esafety.gov.au/key-issues/image-based-abuse
https://www.esafety.gov.au/key-issues/image-based-abuse
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16	 C. Brown and M. Corbo 2020, Central Australian 
Minimum Standards for Men’s Behaviour Change 
Programs, Tangentyere Council, p.5.

17	 Whiteness does not just refer to skin colour; it is 
also a sociological construct.  See, for example, 
Ghassan Hage 1998, White Nation: Fantasies of White 
supremacy in a multicultural society, Pluto Press, 
Annandale.

Lateral violence: ‘Lateral violence has its origins in the ongoing impacts of invasion, racism, 
discrimination, intergenerational trauma and oppression. Lateral violence manifests when Aboriginal 
peoples’ internalised pain and powerlessness is directed toward each other.

Lateral violence frequently occurs toward and between families, individuals and communities, leaving the 
person/s experiencing it feeling shamed, blamed and socially isolated, which impacts on their mental and 
physical health and wellbeing.’16

Lateral violence is also known as ‘sideways violence’, ‘horizontal violence’, ‘intra-racial conflict’ or 
‘internalised colonialism’.

Nudes: This is a contemporary term used to refer to still images or videos of a sexual nature, depicting one 
or more people in a nude or nearly nude state. See sexting.

Pornography: Pornography or ‘porn’ is sexually explicit media primarily intended to sexually arouse a 
viewer. It typically includes nudity or near nudity and/or various sexual acts.

Racism: This term refers to a system of beliefs, actions and institutions where some groups of people 
are privileged over others on the basis of physical characteristics (for example, skin colour) or cultural 
backgrounds. 

Racism is based on a belief that people can be divided into categories according to ‘race’, in which people 
who share physical characteristics or cultural backgrounds are assumed to possess inherent physical, 
intellectual, moral and personality traits. Racism holds that people from different racialised groups are 
inherently incompatible with each other and some groups may be viewed as superior to others. 

For members of the dominant group (in Australia, those associated with ‘Whiteness’17), their ‘race’ seems 
largely invisible, even though it is a defining and embodied feature of their interactions with the world, 
and an important source of privilege. For those in the non-dominant groups, race is a highly visible and 
often predominant, embodied defining feature of their lives, including through casual and institutional 
prejudice, discrimination and violence.

Sexual violence: This term refers to violence of a sexual nature, including sexual harassment, sexualised 
bullying, sexual pressure and coercion, and sexual assault, including rape. Sexual violence can occur 
in any relationship – including in intimate partner and family relationship contexts, and in any setting – 
including homes, communities, schools and workplaces.
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Sexting: Sexting is the creation, sharing, sending or posting of sexually explicit messages or images via a 
mobile phone or other electronic device. Sexting may occur with the full consent of those depicted, but it 
may also occur without their knowledge or consent, or where people feel pressured, coerced or forced to 
share images. In some states and territories, sexting involving imagery of minors is illegal, regardless of 
whether it occurred with consent. The term ‘sexting’ is not generally used by young people, although it can 
be a regular part of online communication. Young people often refer to ‘nudes’ or ‘sexy pics’.

Social media: Social media refers to internet-based communication platforms that enable people to 
interact with each other and form networks and communities by sharing and consuming information.

About jealousy

Jealousy is a key theme in both of the Talking Respect activities because it emerged repeatedly as an issue 
of concern in the consultations that informed the resource’s development. It is important that facilitators 
have a strong understanding of the ways that jealousy is understood and used to justify controlling and 
violent behaviour.

Jealousy in intimate and sexual relationships is a complex concept to explore. The term is used to describe 
diverse experiences, ranging from a legitimate indication of problems in a relationship to domination and 
control of a partner. For example, jealousy may be experienced as a sign that someone has turned their 
attention away from their partner, and towards someone else, in a way that undermines the primacy of that 
relationship. In such circumstances, an initial feeling of jealousy may prompt the need for a conversation 
in which the party that feels jealous seeks clarification, expresses their concern if it is well-founded, and 
seeks a resolution that affirms the relationship but also each party’s autonomy. 

On the other hand, jealousy is sometimes seen as a legitimate excuse for seeking to control a partner, and 
even to inflict violence or forcefully restrict a partner’s movements. In the Northern Territory and across 
northern and remote Australia jealousy, especially sexual jealousy, is a big problem, most commonly 
between married spouses and people in other forms of romantic and intimate relationships. It is often 
understood and accepted as a trigger for aggression and violence between married and unmarried men 
and women, and between younger women and teenage girls. 
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18	 Aboriginal language dictionaries in Central Australia 
describe the language words for “jealous” in the 
context of sexual jealousy.  See Green, J., Blackman, 
D. and Moore, D. 2020, Alyawarr to English Dictionary: 
Second Edition, IAD Press; Goddard, C and Defina, 
R. 2020, Pitjantjatjara/Yankunytjatjara to English 
Dictionary, Revised second edition, updated, IAD 
Press.  

19	 Kate Senior, Janet Helmer & Richard Chenhall 2017, 
‘As long as he’s coming home to me’: vulnerability, 
jealousy and violence in young people’s relationships 
in remote, rural and regional Australia, Health 
Sociology Review, 26:2, 204-218, DOI:1080/14461242 
2016.1157697, p.213.

Jealousing is a term used in northern Australia to describe behaviours understood as intended to provoke 
jealousy. It particularly occurs in intimate relationships. The person doing the jealousing is seen by others 
to be deliberately making their partner jealous, and provoking a jealous response from them. Such a 
response may be controlling or violent, and because it is understood to be the result of jealousing, the 
controlling or violent behaviour is excused or even approved.18 For example, people might understand 
and accept that a boyfriend was violent to his girlfriend because she was jealousing him when she got 
dressed up to go out with her sisters and cousins. They might say something like: “She was jealousing 
him getting dressed up and walking about with her cousins”. In this context jealousing places blame and 
responsibility on the victim survivor, not the perpetrator. The person doing the jealousing is seen by others 
to be shaming and deliberately provoking a response from their partner.  

The nature of the controlling and violent behaviour resulting from jealousy and jealousing can take many 
forms and is different for men and for women perpetrators. Men’s controlling and violent expression of 
jealousy is largely targeted at spousal, romantic or intimate relationships, and occurs privately. For men 
the jealousy is a threat to their masculine status and gender expectations and what they understand to be 
their relationship entitlements. This can be a cause of deep shame. Young women’s use of violence as an 
expression and response to jealousy is more often targeted towards other young women or girls – often 
the women and girls who are seen to have colluded with their male partners in the jealousing. When girls 
and women are jealoused and use violence, their violent response often takes place in public, which, in an 
era of social media, means the consequences can be long-lived and far-reaching.19

Some of the kinds of behaviours, real or alleged, which can provoke jealousy-inspired control and violence 
in married, romantic and intimate relationships are: 

•	 Women and young girls paying any kind of attention to their appearance (aggression directed mainly 
toward females)

•	 Talking to, looking at or being seen smiling at someone of the other sex (aggression directed towards 
both males and females)

•	 Not wanting to have sex (aggression directed mainly toward females)

•	 Walking alone (aggression directed mainly toward females)

•	 Having a job (aggression directed towards males and females).
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Underpinning controlling and violent behaviours linked to jealousy or jealousing is a sense of ownership 
and entitlement – a belief that a partner is a sort of possession, and that it is therefore somehow 
legitimate to control them. In contrast, healthy relationships are underpinned by equality – or equally 
shared power – and respect. By helping young people to understand that what may be referred to as 
‘jealousy’ is often really an attempt by one partner to limit and control the other person, facilitators using 
these resources can assist them to identify the ways that jealous behaviours undermine healthy relating 
and can even contribute to victim-blaming in incidences of violence and abuse. For example, some people 
might reason that “he only hurt her because she made him jealous”.

While individual attitudes about jealousy, controlling behaviour and violence are important, they are 
often a reflection of broader social and community attitudes. In order to create sustainable, far-reaching 
change on these issues, there is a need to shift social norms so that jealous and controlling behaviour is 
seen as unacceptable, and equality and respect are the norms. Young people can play an important role in 
shifting these norms among their peer groups and in their communities by reflecting on their own attitudes 
and behaviours, challenging controlling attitudes and behaviours, and supporting those who are being 
negatively affected.
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How to use Talking Respect
This six-step process has been designed to support you to use Talking Respect safely and effectively in your community or setting.

1

2

3

4

5

6

Get to know  
the resources

Learn about the issues addressed 
in Talking Respect

Develop a plan for implementing 
Talking Respect

Implement  
your plan

Evaluate and 
reviewTalk with people in your 

school or organisation

Review all the materials in this package – both 
the manual and the slideshows with videos 
and supporting discussion questions.

Reflect together on the issues raised in  
Talking Respect. 
•	 How do you see these issues impacting on 

young people in your school, organisation 
or community? 

•	 What are you already doing to address 
them? 

•	 How might Talking Respect contribute? 
•	 What are the potential barriers, risks and 

opportunities? 
•	 Who else do you need to talk with to do 

this work in a way that is culturally safe and 
supported in your community? 

•	 How might Talking Respect best be used in 
your setting? 

Facilitator knowledge, skills and delivery style are 
important elements in the effective delivery of violence 
prevention education. 

Consider the ways you can build your knowledge of 
the issues addressed in Talking Respect and your 
capacity to deliver the activities with young people. 
For example, professional learning, reading relevant 
articles and reports, watching educational videos, and 
talking with colleagues with relevant expertise can all 
assist in building your comfort and competence.

•	 When, where, how and with whom will you use the 
Talking Respect activities? 

•	 Will you modify the activities to suit your context?  
If so, how? 

•	 Who will be responsible for delivery? How will they 
be supported? 

•	 How will you evaluate the experience and its 
impacts?

Put your plan into action.

Implement your evaluation 
plan, discuss the results with 
your colleagues, and note any 
changes to how you will use 
Talking Respect in future. 

Evaluation tools are  
available in Part D.
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20	 M Flood, L Fergus, L and M Heenan 2009, Respectful 
relationships education: Violence prevention and 
respectful relationships education in Victorian 
Secondary Schools, Victorian Health Promotion 
Foundation, p. 33.

Violence prevention education should be based on a considered and robust understanding of the relevant 
issues, and how they can be addressed through education. That is, violence prevention education requires 
a coherent conceptual approach for understanding the issues and for how education can create change.20

The ways in which a school, organisation, or individual teachers or facilitators understand the issues 
addressed in Talking Respect will shape how they discuss them with young people. Articulating a 
conceptual framework is useful because it supports a shared, considered and coherent understanding 
of violence prevention and education’s role in this, and the principles that inform delivery. For example, a 
shared conceptual approach for resources addressing relationships and sexuality should affirm that young 
people are sexual beings and that sexual curiosity, interest and exploration are normal, healthy aspects of 
adolescence. Without this shared understanding, some facilitators may – intentionally or inadvertently – 
communicate that sexuality is dangerous and should be avoided.

Section B outlines principles that underpin Talking Respect and why they are important background 
knowledge for those using Talking Respect with young people.

Talking Respect is informed by an understanding of:

•	 The centrality of gender-based violence prevention

•	 The ongoing impacts of colonisation and racism

•	 The impacts of trauma and a focus on recovery

•	 Young people’s development and experiences

•	 Diversity and intersectionality

•	 A strength-based approach to working with young people, their families and communities

•	 A focus on community-strengthening

•	 Participatory, learner-centred approaches to education.
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The centrality of the prevention of gender-based violence

Talking Respect is first and foremost a resource that seeks to promote healthy, respectful relationships and 
prevent relationship violence. Consequently, gender-based violence prevention is the resource’s central 
underpinning principle. Safety and freedom from violence is a fundamental human right. This right to be 
free from violence, and particularly violence against women and children, takes priority over all other 
factors.

Research indicates that gender inequality is the key driver of violence against women. Four particular 
expressions of gender inequality are reliably associated with higher rates of gendered violence:

1.	 Condoning of violence against women

2.	 Men’s control of decision-making and limits to women’s independence in public and private life

3.	 Rigid gender stereotyping and dominant forms of masculinity

4.	 Male peer relations and cultures of masculinity that emphasise aggression, dominance and control.

Addressing these four expressions, known as the ‘gendered drivers of violence against women’, is a key 
focus of Talking Respect. The facilitator notes found in Part C include a discussion of how each activity 
relates to, and may be used to address, the gendered drivers.

A range of ‘reinforcing factors’ can increase the frequency and severity of violence against women when 
combined with the gendered drivers. These reinforcing factors include:

•	 Condoning of violence in general

•	 Experience of, and exposure to, violence

•	 Factors that weaken prosocial behaviour

•	 Resistance and backlash to prevention and gender equality efforts.

For more information see Change the Story: A shared framework for the primary prevention of violence 
against women in Australia (second addition)21 and Changing the Picture: A national resource to support 
the prevention of violence against Aboriginal and Torres Strait Islander women and their children.22
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The ongoing impacts of colonisation and racism

Efforts to prevent violence against women and children in the Northern Territory must be informed by an 
understanding of the significant historical and ongoing impacts of colonisation on Aboriginal and non-
Aboriginal people. This includes an awareness of how colonisation and racism impact on the institutions 
and systems under which Australian society operates.

The ongoing effects of colonisation and racism experienced by Aboriginal and Torres Strait Islander people 
include:

•	 systemic oppression, disempowerment and racism

•	 the destruction or disrupting of traditional cultures, family and community relationships, and 
understandings of violence

•	 intergenerational and collective trauma.23

In practice this has included the killing of Indigenous people by state authorities and others, the removal 
of children from their families,24 the control of people’s movements, forced removal and denial of access to 
traditional lands.25

Australia also has a considerable history of diverse migration. While significant efforts have been made 
to make Australia more inclusive, ‘White’ Australians continue to enjoy privileges based upon their 
‘whiteness’ while Indigenous and other non-white Australians continue to experience structural racism  
and discrimination.26

In practice, an awareness of colonisation and racism means working in partnership with Aboriginal and 
other cultural groups in your community to inform the use of Talking Respect. This is fundamental to 
creating an environment that is culturally safe and to helping ensure that education aimed at preventing 
relationship violence and promoting respectful relationships is culturally respectful, relevant and useful.
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Trauma-informed and recovery-focused

Trauma is a normal emotional response to overwhelming and distressing experiences, such as oppression, 
violence, or disempowerment.27 Trauma can impact on the very structure of individuals’ brains, on 
attachment, and on the coping ‘toolkits’ that individuals and communities have at their disposal for 
dealing with conflict and stress.28

Trauma-informed practice means being aware that individuals and communities have diverse experiences, 
including experiences of trauma, that may impact on them in a wide range of ways. Trauma experiences 
can impact on participants’ “sense of safety and willingness to engage.”29 A trauma-informed approach 
includes a commitment to healing and recovery, and “incorporates messages of optimism and hope.”30 
Violence prevention initiatives should seek to promote healing from trauma at an individual level, while 
also addressing the relational, community, and societal (structural) injustices that have caused, and 
continue to perpetuate, the trauma.31

A trauma-informed and healing-focused approach to using Talking Respect means:

•	 being sensitive to the reality that the young people you work with, their families and communities, 
and also your colleagues and partners in delivery, may have had traumatic experiences. These may 
include experiences relating to issues addressed in Talking Respect – such as physical, sexual or 
emotional violence, pornography, or the sharing of sexual imagery – which may impact on their sense 
of safety or willingness to participate

•	 regularly checking in with participants in ways that model the values of consent and agency that 
Talking Respect seeks to impart. This might include asking at various points during the activities if 
participants are going ok with the content and/or giving them opportunities to take a break

•	 working to create a culture of safety and trust among participants

•	 empowering participants to make choices about their engagement with Talking Respect. This might 
include, for example, making an open invitation for contributions during group discussions, rather 
than directing questions to specific individuals. Every effort should be made to highlight stories of 
resistance that show the agency and actions of those affected by domestic, family or sexual violence

https://medium.com/@ginwright/the-future-of-healing-shifting-from-trauma-informed-care-to-healing-centered-engagement-634f557ce69c
https://medium.com/@ginwright/the-future-of-healing-shifting-from-trauma-informed-care-to-healing-centered-engagement-634f557ce69c
https://medium.com/@ginwright/the-future-of-healing-shifting-from-trauma-informed-care-to-healing-centered-engagement-634f557ce69c
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•	 a focus on healing that acknowledges that responsibility for violence prevention sits not just with 
individuals or families (and never with victim/survivors), but also with whole communities, leaders, 
and government, and requires creative and positive action. For example, this might include exploring 
why relationship violence is not just a ‘private matter’ but one that is reinforced by societal factors 
such as gender inequality, and that everyone has a role to play in addressing it

•	 supporting and strengthening young people’s connections with their families, communities and cultures

•	 conveying optimism and hope.

Young people’s development and experiences

Young people are in an important developmental stage of identity formation. They are in the process of 
working out who they are in relation to their parents, families, peers, communities, and the broader world 
around them. This process is complex and multilayered, involving class, gender, culture, and sexuality and 
is impacted by local and global influences.

All young people must navigate different family, community and societal expectations and norms.  
For some young people, the adolescent period includes formal transitions to adulthood. Young people 
throughout the Northern Territory are influenced not only by their families and local communities, but 
also by contemporary Western, globalised cultures that include sexualised and racialised stereotypes and 
inequalities – as well as positive influences such as feminism, anti-racism, and other justice movements. 
For many young people, these diverse influences mean negotiating competing demands. For some, 
including some from Aboriginal and other non-dominant cultural groups, the difference between family 
and cultural expectations and those of the dominant global ‘north’ (including global youth culture), can 
feel particularly stark.32

The influences in young people’s lives may support them to understand, expect and develop the skills 
required for healthy, respectful relationships – or they may normalise stereotypes, disrespect, inequality 
and aggression.33 Most young people will experience, to varying degrees, a combination of positive and 
negative influences.

The developmental phase of identity formation associated with adolescence occurs as young people are 
undergoing significant physiological changes. This includes changes in their sexual and reproductive 
physiology, and the ongoing development of the part of the brain (the frontal cortex) that is responsible for 
important functions such as logic, reasoning and decision-making.



TALKING RESPECT © Maree Crabbe 2021 23

part B: PRINCIPLES THAT UNDERPIN TALKING RESPECT

34	 Northern Territory Government of Australia 2020, 
https://nt.gov.au/community/interpreting-and-
translating-services/aboriginal-interpreter-service/
aboriginal-languages-in-nt; Regional Development 
Australia Northern Territory, RDA Northern Territory 
Language spoken at home https://profile.id.com.au/
rda-northern-territory/language; Northern Institute 
2018, A multi-cultural Northern Territory: Statistics 
from the 2016 Census, Charles Darwin University 
https://www.cdu.edu.au/northern-institute/
multicultural-northern-territory.

Juggling different influences and undergoing so much change can make young people’s worlds seem 
tumultuous. But adolescence is also an exciting time. It presents important opportunities to support young 
people to grow and develop, and to reflect critically on how they see themselves and the world around 
them, including what they value and who they want to be. Talking Respect supports young people to 
reflect on questions of identity and influence, and to develop respectful relationship skills, at a significant 
time in their formation.

Diversity and intersectionality

There is huge diversity among young people in the Northern Territory, and within their communities, 
including diversity of:

•	 culture: the Northern Territory is home to Aboriginal and Torres Strait Islander young people, and non-
Aboriginal young people from a range of backgrounds, including migrant and refugee young people

•	 language: more than 100 Aboriginal languages and dialects, and over 80 other languages, are spoken 
in the Northern Territory, with 42% of residents speaking a language other than English at home34

•	 geographic context: young people live in urban, regional, rural, remote and very remote settings with 
some young people highly mobile between settings

•	 living arrangements: young people may live at home, in diverse family configurations and 
communities, in out-of-home care or youth justice settings, as well as experiencing homelessness and 
housing insecurity

•	 socio-economic status

•	 gender and gender identity, including people who do not identify as either male or female or who are 
transitioning from the gender they were assigned at birth

•	 sexual orientation and identity

•	 protective factors that support healthy development and wellbeing and risk factors that undermine 
them: at individual, family and community levels

•	 health status, including abilities and disabilities

•	 religion

•	 academic and literacy levels.

https://nt.gov.au/community/interpreting-and-translating-services/aboriginal-interpreter-service/aboriginal-languages-in-nt
https://nt.gov.au/community/interpreting-and-translating-services/aboriginal-interpreter-service/aboriginal-languages-in-nt
https://nt.gov.au/community/interpreting-and-translating-services/aboriginal-interpreter-service/aboriginal-languages-in-nt
https://profile.id.com.au/rda-northern-territory/language
https://profile.id.com.au/rda-northern-territory/language
https://www.cdu.edu.au/northern-institute/multicultural-northern-territory
https://www.cdu.edu.au/northern-institute/multicultural-northern-territory
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Each of these factors is associated with experiences of inequality. But, importantly, these individual 
factors can also interact with each other and impact on the ways that individuals and groups experience 
discrimination and privilege, a concept known as intersectionality.35 For example, in the context of domestic, 
family and sexual violence, gender is a key factor, with men making up the vast majority of perpetrators, 
and women the majority of victims.36 But gender alone does not adequately describe women’s 
disadvantage in relation to violence; factors such as culture, disability and geographic context also impact. 
For example, women with a disability, Aboriginal women and women in rural and remote settings are at 
greater risk of domestic, family and sexual violence.37 Violence prevention efforts should be informed by 
an understanding of the ways these diverse intersecting factors can impact on participants’ experiences of 
violence and discrimination, and on participants’ engagement with violence prevention initiatives.

There is also enormous diversity among young people’s experiences in relation to issues addressed in 
Talking Respect, for example, in their experiences of domestic, family and sexual violence, sharing of 
sexual imagery, and exposure to media, including pornography. Some young people may have significant 
experiences of violence or high levels of exposure to media, including pornography, while others may have 
no experience of violence, limited exposure to some media genres, or never viewed pornography.

Delivery of Talking Respect should be sensitive to the ways in which diversity and intersectionality impacts 
on young people’s experiences of engaging with the activities and the issues they address. Particular care 
should be taken to try to ensure that all participants feel safe, included and free to contribute.

A strengths-based approach

A strengths-based approach focuses on the strengths within individuals, families and communities.  
By focusing on, and seeking to build upon, existing strengths – such as knowledge, insights, skills, 
leadership and resilience – a strengths-based approach to violence prevention encourages participation 
and collaboration and helps to create hope.

A strengths-based approach to exploring the issues addressed in Talking Respect includes being overtly 
positive about young people, and also about their relationships, sexuality, families, communities and 
culture. This stands in contrast to a deficit approach, which focuses on negatives, creating shame, blame, 
fear and hopelessness. A strengths-based approach does not mean avoiding challenges or difficulties; it 
means approaching these with hope by identifying and building upon the strengths and resources that can 
be part of the solution.

https://www.abs.gov.au/statistics/people/crime-and-justice/personal-safety-australia/latest-release
https://www.abs.gov.au/statistics/people/crime-and-justice/personal-safety-australia/latest-release
https://www.abs.gov.au/ausstats/abs@.nsf/mf/4431.0.55.003
https://www.abs.gov.au/ausstats/abs@.nsf/mf/4431.0.55.003
https://www.abs.gov.au/ausstats/abs@.nsf/mf/4431.0.55.003
https://www.abs.gov.au/ausstats/abs@.nsf/mf/4714.0
https://www.abs.gov.au/ausstats/abs@.nsf/mf/4714.0
https://www.abs.gov.au/ausstats/abs@.nsf/mf/4714.0
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Talking Respect takes a strengths-based approach by placing young people’s voices at the centre: in its 
development (young people’s input shaped the content), format (videos of interviews with young people 
and young people’s stories and voices in the animations form the basis of the activities) and learning 
approach (the activities use a participatory, learner-centred approach, and seek to engage young people in 
conversations about issues that affect them).

Talking Respect seeks to nurture hope through its focus on what can be done to address violence 
and promote safety and respect. For example, in Activity 1: Let’s talk, each theme includes discussion 
questions designed to support conversations about positive action. In Activity 2: Turn it around, each 
story ends with a positive outcome in a scenario in which a negative outcome looks likely. In doing so, this 
activity seeks to model a strengths-based approach to problem-solving, and build participants’ knowledge 
and skills, but also their aspirations and hope, for healthy, respectful relationships.

Talking Respect also seeks to promote a strengths-based approach to families, communities and culture 
by encouraging consultation and collaboration, and through clear identification of underpinning principles 
such as those related to community strengthening, diversity, the impacts of colonisation and racism, and 
being healing-focused.

A focus on community-strengthening

Having strong and positive connections with others is a key factor in young people’s wellbeing and 
resilience. Intergenerational and extended family relationships, community and connection to culture 
are central components in Aboriginal people’s identities and experiences, and also among more recently 
arrived migrant communities. A community-strengthening approach to violence prevention involves each 
aspect of an initiative being informed by an understanding of the importance of these connections.

In practice, a community-strengthening approach to using Talking Respect involves collaboration with 
local communities, and promoting the value of family, community and culture. This includes seeking the 
input and support of local families, community leaders and community organisations when developing an 
approach to using the resources in your community (for more information, see How to use Talking Respect) 
and also in the ways that family, community and culture are discussed when engaging with young people.
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Participatory, learner-centred approaches

Young people learn a great deal from how we teach or facilitate, not just what we teach.38 Participatory, 
learner-centred teaching methods are the most effective for teaching about relationships.39 They model 
respectful, inclusive relating while encouraging critical thinking and personalised learning.40

Participatory, learner-centred teaching:

•	 Nurtures and models equality and respect. A learning environment based on respect and equality 
not only facilitates participation; it also powerfully communicates and demonstrates some of the key 
desired learning outcomes. Talking Respect seeks to build young people’s capacity for and commitment 
to empathy, respect and equality, through both the activity content and the methods of learning.

•	 Uses a variety of learning strategies. Different learning strategies assist young people to engage 
with the issues in different ways. Learning can include, for example, small and large group discussion, 
the use of music and video, role plays, reflection, written work, developing creative products, and 
rehearsing skills and responses to realistic scenarios. The Talking Respect activities use a range of 
learning strategies to engage participants.

•	 Builds participants’ critical and creative thinking skills and ability to solve problems. Encouraging 
young people to think critically and creatively helps them to engage more actively with the learning 
and to develop their capacity to solve problems. Talking Respect seeks to build participants’ critical 
and creative thinking about a range of challenging issues – such as gender stereotypes and controlling 
behaviours in relationships – that impact on young people’s lives.

•	 Builds participants’ ability to apply their learning to real life. Encouraging young people to apply 
their learning to realistic ethical dilemmas or situations where their own or others’ wellbeing is at risk 
helps them to engage meaningfully with the learning and develop skills they can use in real life. By 
fostering young people’s ability to apply their learning in their own lives, participatory, learner-centred 
teaching methods encourage them to develop the confidence and skills “to become active citizens 
and forces for positive change” in their own lives and communities.41 It is important to note, however, 
that preventing violence is a shared responsibility requiring change at a wide range of levels – from 
individuals to families, communities, institutions and society – and young people’s contributions to 
these efforts should be seen as a valuable part of wider action. Relationship violence is not young 
people’s problem to solve alone. Talking Respect seeks to build young people’s capacity to apply what 
they learn to real life, through the exploration of themes and scenarios identified by young people as 
relevant to their experiences.
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This section provides instructions for how to use the two Talking Respect activities – which have been 
designed to support you to open up conversations with young people about a range of themes related to 
respectful relationships. This section should be read in conjunction with Part B, above, which provides 
important information about the principles that underpin Talking Respect.

Although the language used in this section relates to schools, the activities are suitable for use in a range 
of contexts, such as community health or youth organisations, out-of-home care settings or youth justice 
facilities.

Both activities include the use of video clips embedded into a slideshow presentation with supporting 
discussion questions. These supporting materials can be found online at preventingviolence.nt.gov.au.

The activities include discussion of a range of themes, including some of a very sensitive nature. It is 
essential that you look carefully at all of an activity’s instructions below before delivering it with young 
people. The activities can be modified to suit different contexts. The notes below include suggestions for 
how this may be achieved.

A safe, supportive, inclusive learning environment is critical for ensuring students feel comfortable to 
contribute to group discussions. To assist students to engage safely, comfortably and appropriately with 
the Talking Respect activities, it is recommended that you develop a group agreement. See the section 
below on creating and maintaining a safe, supportive, inclusive learning environment for more information.

Due to the sensitivity of the issues addressed, it is also essential that you feel adequately equipped and 
supported before using these resources with young people. For more information about how to use these 
resources, see ‘How to use Talking Respect’ in Part A, above. For more information about what you can do 
to feel better equipped to use Talking Respect, see the Facilitator preparation and readiness sections in 
Part D, below.

http://preventingviolence.nt.gov.au


TALKING RESPECT © Maree Crabbe 2021 29

part C: talking respect activities facilitators’ notes

42	 This section is based on content from M Crabbe 2014, 
In The Picture: Supporting young people in an era of 
explicit sexual imagery. A secondary school resource, 
Brophy Family and Youth Services.

43	 International Sexuality and HIV Curriculum Working 
Group 2010, It’s All One Curriculum: Guidelines and 
activities for a unified approach to sexuality, gender, 
HIV and human rights education, The Population 
Council, New York, Book 2, pp. 2–9.

44	 International Sexuality and HIV Curriculum Working 
Group 2010 op cit, Book 2, p. 4.

45	 This suggestion is from Aunty Barbara Wingard, 
Aboriginal Narrative Practice: Honouring storylines of 
pride, strength and creativity, Paperback – 10 August 
2015 by Barbara Wingard (Author), Carolynanha 
Johnson (Author), Tileah Drahm-Butler (Author)

46	 D Ollis, L Harrison and C Maharaj 2013, Sexuality 
Education Matters: Preparing pre-service teachers to 
teach sexuality education, Deakin University, p. 16.

47	 Ollis et al., 2013, p.17.

Creating and maintaining a safe, supportive, inclusive learning 
environment42

A safe, supportive and inclusive learning environment is critical for education addressing the kinds of 
sensitive topics addressed in Talking Respect. Participatory, learner-centred education methods are the 
most effective for teaching about sexuality and related issues.43 In order to participate confidently in 
activities that involve sharing ideas, values and attitudes – such as the activities provided in this resource 
– students need to ‘feel involved, listened to, comfortable, and safe from ridicule.’44 This is true for any 
group of students, but it is even more important among young people who have experienced trauma, 
particularly when the issues discussed relate to that trauma.

It is important that participants do not feel ashamed of speaking about these issues and that they are 
not shamed by others for doing so. A fun way of conveying this anti-shaming message could be to ask 
participants to wipe the shame from their feet before they come into the room.45

All students can contribute to creating and maintaining a safe, supportive and inclusive learning 
environment. Including students in the establishment of a shared understanding of expectations or ‘rules’ 
may increase their sense of ownership and investment in maintaining them.46  However, ultimately, the 
responsibility for ensuring a positive learning environment rests with facilitators. The following strategies 
can assist facilitators in this role:

Inform students

Inform students of the topic area prior to class to help them feel ready to participate. Provide opportunities 
for students to seek support and/or opt out if they have serious concerns about participating.47 Consider 
also advising the school’s wellbeing team about the topics you will be exploring with students so that 
wellbeing staff members can check in with any students who may find this topic area difficult, and offer 
further support.
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Prepare the physical space

Set up the physical space in such a way that it facilitates participation, equality and respect, and supports 
participatory learning. For example, arrange the seating so students are all able to see each other as well 
as you. Ensure there is sufficient space for students, including to support cultural safety, and to enable 
those with special mobility needs to move freely. If you are facilitating these activities outdoors, make 
sure that the space is private so that conversations will not be overheard and that participants will not 
be distracted by passers-by. Your equipment will need to be suitable for videos to be viewed and heard 
clearly, including without unnecessary sun glare, for example.

Develop a group agreement

Develop an agreed set of classroom ‘rules’ that outline shared expectations for a learning environment 
based on equality and respect. See an example group agreement above.

Maintain your class agreement

Make sure that you act to maintain the classroom agreement so that students can feel confident of 
continued safety. If breaches occur, quickly remind students of their classroom agreement.

Be aware of the dynamics

Be aware of the power dynamics within the class – particularly in relation to power inequalities associated 
with gender, culture and sexual identity – and be prepared to intervene appropriately to support safety 
should students make comments or display behaviours that reinforce stereotypes or inequality.

Model respectful relating

Engage positively with students, modelling respectful relating and asserting the importance that they do 
so too.

Example group agreement

•	 Listen to each other respectfully.

•	 No ‘put-downs’.

•	 Everyone has the right to share 
an opinion.

•	 Everyone has the right to not 
offer an opinion.

•	 Respect your own and others’ 
privacy.

•	 Have fun.
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48	 This example of advice about mandatory reporting is 
based on advice provided by Rachel Neary.

Encourage participation

Encourage all students to participate and make critical and creative contributions to discussion. Create 
opportunities for students who are less inclined to speak to contribute, but take care that they don’t feel 
pressured or intimidated. For example, make a general invitation for students who have not yet spoken 
to share their thoughts, and ask regular contributors to pause to make space for others. In very quiet 
and reserved groups, you can create opportunities for anonymous contributions, for example, by asking 
participants to answer questions on paper without identifying the author and then allowing the facilitator 
to share these responses with the group. Another alternative is to create a ‘gallery’ of responses, for 
example, by inviting participants to write or draw on large pieces of paper, that the group can walk around 
and read. Printable posters to support the use of written or drawn responses can be found in Part D.

Protect privacy and advise about mandatory reporting requirements

Be explicit about confidentiality and mandatory reporting requirements. Encourage students to refrain 
from personal disclosures in class in order to respect their own and others’ privacy. Actively protect 
students by interrupting them if they make disclosures of personal information, and follow up with 
students after class. Clearly explain your mandatory reporting obligations. For example, you could say: 
“If you share a story with us that indicates that you or someone else is at risk of harm, is being harmed, 
or has been harmed, we worry about you and so we will let someone else know about these worries – like 
the police or Territory Families, so that they can help you get the support you may need. The law in the 
Northern Territory says that if we are worried about someone getting hurt, we must report it.”48

The posters can be found as 
separate files in the Part D: 
Supporting Resources folder.



TALKING RESPECT © Maree Crabbe 2021 32

part C: talking respect activities facilitators’ notes

49	 M Crabbe and M Flood 2021, “School-based education 
to address pornography’s influence: A proposed 
practice framework”, American Journal of Sexuality 
Education.

Mixed or single-sex student groups?

There is no universal answer to whether sexuality and violence prevention education should be delivered 
in mixed or single-sex groups. There are benefits to both approaches. For example, single-sex groups 
can reduce inhibitions across the sexes, allowing for more honest discussion. Single-sex groups can 
also offer some protection to young women who have experienced gendered violence and may find 
discussion of sexual aggression and inequality re-traumatising. Mixed-sex groups, on the other hand, 
offer the opportunity for cross-gender dialogue and understanding, where males have a chance to hear 
females’ perspectives, and females may be exposed to – and have opportunity to challenge – some males’ 
problematic understandings. Mixed-sex groups also can be more inclusive of young people who do not 
identify according to the male/female binary. What is most important is that facilitators consider the 
group of young people with whom they are working and, understanding the benefits and limitations of 
each approach, have a clear rationale for whether they will use mixed or single-sex groups, or indeed a 
combination of both.49

Have fun!

Finally, remember that despite the seriousness of the issues addressed, education using Talking Respect 
should be enjoyable for both facilitators and students. Aim to create a fun, interactive, enthusiastic 
learning environment, and don’t forget to laugh sometimes. Appropriate use of humour can be a powerful 
way to learn. Be aware, however, that humour can also be used to avoid difficult issues and to put people 
down, so it is important to monitor and manage the ways humour is used to maintain group safety.
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This activity involves the use of a 
series of short videos exploring 
respectful relationships themes. 
They have been produced from 
excerpts of interviews with 
young people. 

Nine videos are included. You 
may choose to use all nine or a 
selection. The videos have been 
embedded into a slideshow, 
where each video is followed by 
a slide with discussion questions 
relating to the theme addressed 
in that video. 

The discussion questions and 
facilitators’ notes below have 
been designed to support you to 
explore the themes addressed in 
the videos in more detail.

ACTIVITY 1

LET’S TALK
Aims

The Let’s talk activity aims:

•	 To explore a range of themes relevant for the development of healthy, respectful relationships

•	 To encourage students to think critically about the characteristics of a healthy relationship and 
signs that a relationship may be unhealthy

•	 To encourage students to critique the ways in which gender, sex, sexuality, power, aggression, 
pleasure and consent are portrayed in a range of media, including social media and 
pornography

•	 To encourage students to reflect on how media portrayals may differ from safe, respectful, 
healthy, mutual gender and sexual relations

•	 To encourage students to critique the ways that pressure to conform to gender stereotypes can 
negatively impact on individuals and their relationships, and create harmful social norms

•	 To assist students to reflect on the potential harms associated with sexting, particularly those 
related to pressure or coercion to provide an image and non-consensual sharing of private 
imagery

•	 To assist students to reflect on and critique the sexual double standard – in which girls are 
punished for being sexual, and boys are rewarded – and how this double standard perpetuates 
gender inequality

•	 To encourage the development of skills (both conceptual and practical) that equip students to 
make respectful and justice-oriented choices in challenging or risky situations

•	 To encourage the development of class and peer group cultures in which disrespectful 
behaviours are rejected, and respectful choices are normalised

•	 To encourage students to reflect on the value of seeking support and to identify individuals and 
organisations that can support them.

© Maree Crabbe 2021 33TALKING RESPECT
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Addressing the gendered drivers of relationship violence

As discussed in Part B above, there are four gendered drivers that are reliably associated with higher levels of 
violence against women:

1.	 Condoning of violence against women

2.	 Men’s control of decision-making and limits to women’s independence in public and private life

3.	 Rigid gender stereotyping and dominant forms of masculinity

4.	 Male peer relations and cultures of masculinity that emphasise aggression, dominance and control.

The Let’s talk activity addresses each of the drivers to varying degrees. Different videos and accompanying 
materials address different drivers, directly or indirectly. For example, Unhealthy Relationships, Jealousy, 
Pressure and Consent and Porn each address drivers 1 and 2. The Unhealthy Relationships video and 
facilitators’ notes discuss how different types of violence and controlling behaviours are signs that a 
relationship is unhealthy. Jealousy explores unequal power relations, where one partner controls the other, 
and the way that jealousy can be viewed as an excuse to justify violence and as a form of victim survivor 
blaming. Pressure and Consent includes an exploration of the normalisation of sexual pressure and coercion, 
particularly directed towards young women by young men. And Porn explores how aggression towards women 
and the notion that men should be in control of women in sexual interactions are normalised and eroticised in 
pornography. Gender Stereotypes also touches on driver 2, through a discussion of stereotyped depictions in 
which men are portrayed as having more power than women.

Social Media, Nudes, Pressure and Consent, Gender Stereotypes and Porn each address driver 3 in that they 
each explore how rigid expectations of women and men are conveyed through media or social pressures. 
And Nudes, Pressure and Consent and Porn each address driver 4. For example, Nudes discusses the practice 
among male peers of sharing sexual imagery of young women without their consent, Pressure and Consent 
touches on the pressure young men may feel from their peers to be sexually active and experienced, and Porn 
touches on pornography’s depictions of groups of men being aggressive, dominant, controlling and degrading, 
particularly towards women. Porn also raises, indirectly, the ways that young men’s conversations about 
pornography can normalise the use of sexual content that is aggressive and disrespectful towards women.

Curriculum connections

This activity supports the 
development of student 
competencies outlined in the 
Australian Curriculum, including:

•	 Health and Physical Education 
codes: ACPPS089, ACPPS090, 
ACPPS091, ACPPS092, 
ACPPS093, ACPPS094, 
ACPPS095, ACPPS098.

•	 Civics and Citizenship codes: 
ACHCK080, ACHCK081, 
ACHCS084, ACHCS086, 
ACHCS089.
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TALKING RESPECT – LET’S TALK © Maree Crabbe 2021

Social Media

Modifying the activity

Select the video clips and discussion questions that seem most suitable for your group. You may decide to 
explore only a couple of themes at first and then reassess what seems appropriate. For example, the videos 
exploring Healthy Relationships, Unhealthy Relationships, Social Media and Gender Stereotypes address less 
explicit themes than the videos about Pressure and Consent, Nudes, Jealousy and Pornography. Regardless of 
which videos you use, consider finishing with the Getting Support video, to encourage students to reflect upon 
where they can seek support.

In groups where it is difficult to engage members to participate verbally, or where there may be language 
difficulties due to the facilitator not sharing the same first language as participants, consider encouraging 
participants to explore the issues through writing and/or drawing. For example, participants could be asked 
to draw what a healthy relationship might look like and then share with the group what they have drawn. 
Alternatively, facilitators can print the A3-sized posters for the relevant themes (‘Healthy Relationships’, 
‘Unhealthy Relationships’ etc) provided in Part D and have students write words or draw the sorts of emotions 
they associate with these types of relationships. It is important to be aware that some topics – for example, 
pornography – will not be an appropriate subject about which to draw.

Make a copy of the Let’s talk slides that you have chosen to use and delete any discussion questions you think 
are inappropriate for your student group.

TALKING RESPECT – LET’S TALK © Maree Crabbe 2021

Unhealthy 
Relationships

TALKING RESPECT – LET’S TALK © Maree Crabbe 2021

Healthy
Relationships

The posters can be found as 
separate files in the Part D: 
Supporting Resources folder.
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Preparation

1.	 Make a copy of the Activity 1 folder, including all nine of the video clips and the PowerPoint presentations, 
onto your computer’s hard drive.

2.	 Open the PowerPoint presentation called Lets_talk_clips_embedded.pptx. This version of the presentation 
has embedded copies of the video clips.

3.	 View the video clips and related questions and read the accompanying leaders’ notes below.

4.	 If for some reason you are unable to play the video clips embedded in the PowerPoint presentation, use 
Lets_talk_noclips.pptx. This presentation includes indicator slides showing where the video clips should 
be played. It should be used in conjunction with the individual clips by playing the mp4 files found in the 
Activity 1 folder.

5.	 Select the themes you will explore with your group. Due to the sensitive nature of the issues addressed,  
it is essential that you do this before running the activity with students.

6.	 If you do not plan to use all of the clips and discussion questions, delete the relevant slides from your 
copy of the PowerPoint presentation so that it includes only the video clips and accompanying discussion 
question slides you will use. (You may wish to first make a backup copy of the full Activity 1 folder so it is 
easily accessible for future use.)

7.	 If you plan to use the option of written and/or drawn responses discussed above, print copies of  
the theme posters from Part D for the themes you have selected for use with your group (‘Healthy 
Relationships’, Unhealthy Relationships’ etc). Consider laminating the theme posters and providing 
participants with white board markers for their drawing and writing so that their additions can be  
removed easily, and the posters used again with other groups.

The posters can be found as 
separate files in the Part D: 
Supporting Resources folder.
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50	 R. Menakem 2017, My Grandmother’s Hands: 
Racialized Trauma and the Pathway to Mending Our 
Hearts and Bodies, Central Recovery Press, Las Vegas.

Materials

You will need:

•	 Facilities for students to view the video clips and slideshow with discussion questions, including speakers 
suitable for students to hear the audio on the video clips

•	 The Let’s talk video clips

•	 The Let’s talk slides with discussion questions relating to the video clips you have selected to use

•	 Printed copies of the theme posters if you wish to use the option of written or drawn responses discussed 
above

•	 Paper and pens (or white board markers if you have laminated the theme posters) for drawing and/or 
written reflections.

Instructions
1.	 Divide the class into groups of four to six students.

2.	 Explain to students that they will be viewing and discussing a selection of videos showing young people 
talking about a range of issues related to media influence, relationships and sexuality.

3.	 Explain to students that this activity will cover some sensitive issues, and remind them of the group 
agreement and the importance of being respectful.

4.	 Play the first video then ask students to discuss the related questions on the discussion slide in their  
small groups.

5.	 When the groups have had sufficient time, invite the groups to share some of their thoughts with the  
whole class.

6.	 Repeat this process for each of the videos you have selected.

7.	 Use the wrap-up notes to draw out key themes in the discussion.

Note: if you are using these 
resources in a therapeutic 
context, you may want to shift 
the emphasis of the questions 
from ‘thinking’ to ‘feeling’. For 
example, you may want to ask 
participants how they felt as they 
watched a particular video and 
where in their bodies they felt 
it.50 In non-therapeutic settings, 
these sorts of questions are 
inappropriate because they 
may trigger traumatic memories 
and/or lead to disclosures of 
experiences that are difficult to 
manage appropriately.
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Wrap up

When you have finished exploring the themes in each of the videos you have selected using the discussion 
slides and facilitators’ notes below, remind students of the topics you have discussed (for example, “Today 
we have explored healthy and unhealthy relationships, jealousy and getting support”), then invite students to 
reflect on their thinking and learning. The following questions may be useful for this process:

•	 Did any of the themes we explored stand out to you? Why do you think that was?

•	 Do you feel challenged or encouraged by anything we have explored today?

•	 Is there anything from today’s discussions that you would like to learn or think more about?

•	 How might today’s conversations impact on what you do or how you think about these issues in future?

As discussed above, as an alternative to a group discussion, you may consider inviting students to write or draw 
their reflections, particularly any more personal reflections about what they feel about the issues explored, and 
how their learning might impact on their future actions and thinking.

Discussion slides and facilitators’ notes

The facilitators’ notes for each slide can be used to inform discussion of the issues raised by the video clips and 
discussion questions. Be sure to allow sufficient time for students’ input and exploration before providing input. 
The ‘take-home messages’ provide a summary of the key messages for each theme. The ‘messages to avoid’ 
point to common problematic messages on these themes that facilitators should be alert to, and seek gently to 
challenge, if those messages are raised by students.
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Healthy Relationships

Take-home messages

•	 Healthy relationships can be a fulfilling, supportive and enjoyable part of life.

•	 A healthy relationship has a range of identifiable characteristics – such as respect, equality, mutuality, 
trust, care and support.

•	 Disagreements are normal and working out conflict well is part of a healthy relationship.

•	 People can take action to help make their relationships healthy.

Messages to avoid Response

Any relationship can be made healthy Some relationships are very unhealthy – for example, they may include 
violence and abuse – and these patterns can be extremely difficult to 
change.

The responsibility to make a 
relationship healthy sits with one 
person

Making a relationship healthy requires both partners to work on it.

The health of our relationships impacts significantly on all aspects of our lives, including, ultimately, our health 
and wellbeing. When our relationships are healthy, we are more resilient and able to face challenges, and 
we are better supported to grow and learn. This is true for any of our relationships, but particularly our close 
relationships, including intimate relationships. Understanding the characteristics of healthy relationships 
– such as respect, equality, mutuality, trust, care and support – can help students to identify when their 
relationships are healthy and when they are not. Understanding that there are actions people can take to 
help ensure their relationships are healthy can help students to understand that the characteristics of healthy 
relationships can be developed; that individuals and relationships are not fixed and static, but, rather, can 
change. They can change in positive ways, if both partners take positive action. Actions that can be taken to 
improve or maintain the health of a relationship include taking time to reflect on whether the characteristics 
of a healthy relationship are present and seeking to address any areas of concern, good communication, and 
maintaining strong connections with family, friends and the broader community. While all relationships have 
their ups and downs, working out disagreements and solving conflicts well are part of a healthy relationship.

As we go through life, we have all sorts of relationships – with family, 
friends, our broader community, and in the places we learn, work and 
play. Then there are ‘romantic’ or ‘intimate’ relationships. When they’re 
healthy, they can be great…

•What does a healthy relationship look like?
• How do people in a healthy relationship feel?
•What does respect mean in a relationship? How important is 
respect?
•What can people do to make sure their relationships are healthy?

Healthy Relationships
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Unhealthy Relationships

Take-home messages

•	 Unhealthy relationships can impact significantly on people’s wellbeing.

•	 Signs that a relationship is unhealthy include a lack of the characteristics of a healthy relationship – such 
as respect, equality, mutuality, trust, care and support. An unhealthy relationship may also include overtly 
negative characteristics such as controlling behaviours, put-downs, violence or abuse.

•	 Having disagreements alone is not a sign of an unhealthy relationship; it’s the way they are worked out that 
matters.

•	 It is possible for people in an unhealthy relationship to take action to address the problems. This may 
involve working to create change within their relationship – something that requires the input of both 
partners – or taking steps to end a relationship.

•	 It is good to seek help – from friends, family or support services – if you are in an unhealthy relationship.

•	 While ending relationships can be difficult and painful, everyone has the right to leave a relationship 
without the threat of harm to themselves or someone else.

•	 You can support a friend who is in an unhealthy relationship by listening, expressing care and 
understanding, and helping them find appropriate support services.

Messages to avoid Response

Unhealthy relationships are just how 
things are; there’s nothing you can do 
about it

Not all relationships are unhealthy, and no one should have to accept 
being treated badly in a relationship. It is possible to change an unhealthy 
relationship by addressing the problems, or by ending it.

As long as there is no violence in a 
relationship there is nothing to worry 
about

Physical violence in a relationship is certainly a sign that it is unhealthy 
but there are many other ways that a relationship can be unhealthy – for 
example, a lack of respect, unequal power, sexual pressure or coercion, 
attempts to control the others’ movements or behaviours, or verbal abuse.

If someone is in an unhealthy 
relationship that’s their business; it’s 
nothing to do with me

When people turn a blind eye to unhealthy relationships around them, the 
negative behaviour is more likely to continue. Offering support to a friend 
who is in an unhealthy relationship can help them to feel that they are not 
alone and to reinforce that they deserve to be treated better.

Relationships can be great. But they’re not always. All relationships have 
their ups and downs, but some relationships are unhealthy. When a 
relationship is unhealthy, it can be stressful and destructive…

• How would you know if a relationship was unhealthy? What would 
be the signs? 
• How do you think people in an unhealthy relationship feel?
•What can someone do if they’re in an unhealthy relationship?
• How could you support a friend if they were in an unhealthy 
relationship?

Unhealthy relationships
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The Unhealthy Relationships video complements the Healthy Relationships video and is recommended for use 
following the use of that video. It builds on the same kinds of themes, exploring the characteristics that can 
help to identify the health of a relationship, but this time focusing on indicators that a relationship is unhealthy.

Encourage students to identify some of the many different signs that indicate a relationship is unhealthy, 
ensuring you discuss behaviours across a range of categories of abuse, including:

•	 Verbal: such as name-calling, yelling or put-downs.

•	 Emotional: such as making someone feel stupid or deliberately undermining them or emotional 
manipulation, such as threats to self-harm if one party breaks up with the other.

•	 Physical: such as hitting, slapping, pushing, punching, biting or choking.

•	 Social: such as undermining their relationships with their family or friends, or preventing them from seeing 
them.

•	 Sexual: such as pressure, coercion or force to do sexual things that they don’t want to do.

•	 Financial: such as telling them what they can and can’t buy or controlling their money.

People in unhealthy relationships may feel worried that they are going to say or do something to upset their 
partners. They may feel scared, sad or pressured to do things they don’t want to do. Unhealthy relationships 
are bad for our health and it is important to take action to address the problems – whether that is working to 
make changes in the relationship (which requires effort from both partners) or ending the relationship. Explore 
the types of support available in your community for people who are in an unhealthy relationship. Ensure you 
include both informal (such as conversations with friends or family members) and formal supports (such as 
counselling, women’s refuges and men’s behaviour change programs).
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Social Media

Take-home messages

•	 Social media can be a great way of connecting with others, but there are also risks.

•	 Social media can be consuming. It is important to put limits on the amount of time you spend on social 
media and to make deliberate decisions about how you engage with it.

•	 There can be pressure from friends, peers and society to perform in certain ways on social media. In 
particular, there can be pressure to conform to gender stereotypes, such as muscular and hypermasculine 
males and sexualised females.

•	 People can feel pressure to do things online that might make them feel more popular – to get more ‘likes’. 
But being ‘popular’ online is not a good foundation upon which to build a strong self-esteem.

•	 Social media can leave users feeling inadequate or not good enough when they compare themselves with 
others – who often promote partial and unrealistic portrayals of their lives.

•	 Sometimes people treat others badly online, maybe because of a reduced sense of accountability to treat 
others respectfully because they are not there in person to see how their comments impact on the people 
they are interacting with. This lack of accountability may be amplified when interacting with people they do 
not know in real life.

•	 Online harassment and bullying hurts. It is never okay to bully people online or offline.

•	 It is everyone’s responsibility to treat others respectfully online.

Messages to avoid Response

Social media is essential Not everyone uses social media, and people existed for millennia without it! 
While communication is essential and it may seem normal for people to do this 
through social media, no one should be pressured to use it. There are other ways 
to communicate.

Online harassment or bullying 
is no big deal

Online bullying can hurt as much as offline bullying. It should never be minimised 
or excused. Some online activities, including threats to harm, are breaking the law.

If someone behaves offensively 
to you online it is okay to 
respond offensively in return

Being offensive or aggressive in response to bullying or offensiveness does not 
solve anything. Talk to someone who can help you work out how to respond 
appropriately.

Social media is one of the main ways people communicate. Social media opens 
up all sorts of creative and exciting possibilities – but it also makes it easy for 
people to be unkind and disrespectful…

•What are the good things about social media?
• Do people act differently on social media than they do in person? If so, 
why?
• Does bullying online feel the same as bullying offline? How? Why?
•What might help people show respect for one another on social media? 

Social Media
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Social media is a relatively new phenomenon – for example, Facebook was only launched in 2004. But social 
media is so ever present that for many young people it may be hard to imagine life without it. Like other 
forms of media, social media can play a positive role in people’s lives, but it can also have a negative impact. 
At its most basic level, spending large amounts of time on social media can decrease opportunities for 
other important activities, such as being physically active or in-person interactions with family and friends. 
Other noteworthy potential harms include the influence of commercial interests through carefully targeted 
advertising, breaches of privacy via inappropriate use of personal data, experiences of online bullying and 
being vulnerable to ‘sextortion’ or online grooming. In recent years there has been increased interest in the 
ways in which social media companies use our personal data for their own gain, including to influence our 
spending – and even our voting – behaviours. The widespread use of online video games – which often include 
similar mechanisms for communication between players – also raises many of the same issues as those 
discussed here about social media.

Many young people will have experienced some kind of concerning behaviour online. Explore the ways that 
anonymity or the distance between a person posting a message and a recipient can reduce accountability 
for the ways they relate. Understanding how our behaviours online can impact on others and what it means 
to be a good digital citizen are important competencies for everyone to develop. So is developing a critical 
understanding of the role social media plays in society.

Social media can also create a kind of ‘bubble’ in which users repeatedly receive the same kinds of messages 
and are not exposed to more diverse viewpoints. For example, we may be exposed to limiting ideas of beauty 
through repeated exposure to images of people who are thin and white and a lack of images of people with 
diverse body shapes from diverse cultural backgrounds. At its worst, this kind of ‘echo chamber’ phenomenon 
can reinforce harmful messages such as racism, conspiracy theories and violent extremism. Although the video 
only tangentially addresses the concept of how social media can create an echo chamber effect, you may wish 
to explore this with students using a theme like representations of beauty in social media as an example. A 
similar concept – about the influence of repetitive messaging – is also explored in the Gender Stereotypes 
video, below.
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Nudes

Take-home messages

•	 Sexting can negatively affect people’s wellbeing.

•	 Making, having or sharing a sexual image of someone under 18 is against the law in many jurisdictions 
(check the current law in your jurisdiction).

•	 Laws preventing the production, possession or sharing of sexual imagery of young people, and/or without 
the consent of those depicted, exist to protect people from harms.

•	 Due to the sexual double standard – where girls are punished for being sexual and boys are rewarded – the 
harms associated with sexting are disproportionately experienced by girls and women.

•	 It is never okay to pressure or coerce someone to provide you with a sexual image.

•	 It is never okay to share a private sexual image with someone else without the consent of the person or 
people in the image.

•	 Pressuring someone to provide a sexual image and passing on a sexual image without consent are the 
most harmful aspects of a sexting incident.

•	 Once an image is shared with others, the owner of the image loses control of it.

•	 Respect and consent are critical components in any sexual interaction – whether in-person or online. The 
absence of respect or consent is the key cause of harm in a sexual interaction.

Messages to avoid Response

Anyone whose sexual image is shared 
without consent only has themselves to 
blame

It is never the fault of the victim if their sexual image is shared without 
their consent; it is always the responsibility of those who shared it 
without their consent.

Sharing nudes is normal; it is no big 
deal

Although it is quite common for people to share sexual imagery, that 
doesn’t detract from the harms that can be associated.

It’s easy to make and share photos these days. But when a sexual image of someone 
goes viral, the consequences can be big. People get hurt. Too often, it’s the person in the 
picture who gets all the blame, not those who shared it without consent…

• Is it common for people to be pressured to share a sexual image of themselves?
•What does the law say about making, having or sharing sexual imagery of 
someone under 18? Why do you think those laws exist?
•What happens when a sexual image of a girl goes viral? Is it the same or different 
for boys? If so, why?
•Who is responsible when someone’s sexual photo goes viral – the person who 
took the photo of themselves or the person or people who forwarded it on? Why?
• How would respect and consent impact on the viral spread of sexual pictures?

Nudes
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51	 A Powell 2010, Sex, power and consent: youth culture 
and the unwritten rules, Cambridge University Press, 
New York, pp.106–25.

52	 Powell 2010 op cit, p.107.
53	 Powell 2010 op cit, pp.106-125.
54	 Parliament of Victoria Law Reform Committee 2013, 

Inquiry into Sexting, Parliament of Victoria, p.23.
55	 Powell 2010, op cit, p.113; Parliament of Victoria Law 

Reform Committee 2013 op cit, p.130.
56	 Parliament of Victoria Law Reform Committee 2013,  
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It is not new for technology to be used as a tool for sexual communication and exploration. Humans have 
long used whatever means available – letters, telegrams, and landline telephones – to flirt and explore their 
sexuality with someone of interest. However, new technologies have created powerful new possibilities, and 
with them, new risks. They have made it easy to produce and share images – including sexual images – in an 
instant. Mobile phones and other devices that have, or are connected to, a camera, can be used to create sexual 
images. These can then be shared via an electronic service – such as texting, email or peer-to-peer file transfer, 
or posted online – a practice known as ‘sexting’. Webcams enable online streaming of imagery, including sexual 
imagery, and social networking sites provide platforms for instantaneous broadcast of sexual or sexualised 
imagery to an often unknown and unrestricted audience, leaving a potentially permanent ‘digital footprint’.51

For young people today, access to technology is widespread and the use of technology as part of their sexual 
exploration and interactions is increasingly an acknowledged aspect in adolescents’ social landscape.52 The use 
of this technology for sexual exploration also can include forms of sexual coercion, harassment and violence 
such as young people being pressured to provide sexual images to a partner or peer, and images being taken or 
passed on without the subject’s consent.53

The dissemination of sexual images without the consent of those pictured has the greatest potential to inflict 
harm.54 Even when no pressure or coercion is present, sexting can lead to social consequences that were 
not contemplated by the young people involved, including bullying, harassment, and social exclusion or 
humiliation. Due to the prevailing sexual double standard – in which girls are punished for being sexual and 
boys are rewarded – the social and emotional consequences of sexting are disproportionately experienced by 
girls and women.55 Young men may feel some pressure from their peers to share private sexual images of young 
women and lack sufficient self-confidence, courage, or empathy for young women’s experiences to prevent 
them from engaging in this kind of disrespectful breach of young women’s privacy.

The potential legal consequences of these practices are an important and growing concern, as our legal 
systems struggle to keep up with technology-related changes. Children and young people who have produced, 
possessed or shared explicit sexual imagery of a person under 18 years of age may find themselves subject 
to laws and penalties designed to protect children and young people from adult perpetrators of child sexual 
abuse. Some jurisdictions have taken steps towards reforming the law to reflect this new reality.56
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The Nudes video provides an opportunity for students to reflect on and discuss these themes. By challenging 
victim-blaming and the sexual double-standard, highlighting the role played by those who share images 
without the consent of those depicted, and emphasising the importance of respect and consent in sexual 
interactions of all forms – whether online or offline – your discussion can support students to think critically 
about sexting and to contribute to the development of respectful sexual cultures.

Please note: It is never appropriate to blame a person who has shared their own sexual image for the 
subsequent non-consensual sharing of that image. Some education about sexting has focused on the 
inappropriateness of the actions of a young woman providing a sexual image of herself, reinforcing a ‘blame the 
victim’ approach to the issues and deflecting attention from the actions of those who should bear responsibility. 
Such approaches have quite rightly met with criticism. The focus of discussion about harms should be on 
pressure to provide an image, the creation of images without the permission or knowledge of the person in that 
image, and the distribution of a sexual image without consent. A person who may have created an image of 
themselves is not the cause of the harms.
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Jealousy

Take-home messages

•	 Trying to control a partner is a sign of an unhealthy relationship.

•	 Jealousy is sometimes used as an excuse for controlling behaviour in relationships and even for violence.

•	 Everyone has a right to make decisions about their own life.

•	 It is possible to challenge someone who is trying to control a partner and to support someone whose 
partner is being controlling.

•	 Everyone can help to create social norms where controlling behaviour is seen as unacceptable and to 
contribute to cultures of healthy, respectful relationships.

Messages to avoid Response

When a partner behaves jealously, it is a 
reflection of how much they love their partner

Love does not seek to control.

Controlling behaviour is normal and 
acceptable

What might seem normal doesn’t make it okay. Some norms need 
challenging, particularly when they are associated with harmful 
outcomes such as violence – which is the case with jealous and 
controlling behaviours.

Some people deserve the violence they get 
from their partner

No one deserves violence from their partner. Everyone has a basic 
human right to live free from violence. Violence is not a constructive 
way to resolve relationship conflict. It is also against the law.

Jealousy is a big issue in the Northern Territory and across northern and remote Australia. It is sometimes 
seen as a legitimate excuse for seeking to control a partner, and even to inflict violence or forcefully restrict a 
partner’s movements.

It is critical that you have a good understanding of the ways that jealousy is understood and used to justify 
controlling and violent behaviour before using the Jealousy video with young people. See About jealousy in  
Part A for more information.

Jealousy can be a big issue…
•What is jealousy? Why does it happen? In what sorts of relationships is there 
lots of talk about jealousy?
• How does jealousy impact on relationships?
• Is it common for someone to try to control where their girlfriend or boyfriend 
goes, who they see or communicate with, or what they wear? Is this ok? Is it 
different for boys and for girls? If so, how? And why?
•What could you do if your partner was acting jealous?
• Could you challenge a friend if they were acting jealous with their partner?
• How could you support a friend whose partner is jealous and trying to control 
them?

Jealousy

Activity 2: Turn it around also 
includes a video that explores  
the issue of jealousy. If you would 
like to have an extended focus 
specifically on jealousy you could 
consider using the Jealousy video 
from Activity 1 and the Jealousy 
video from Activity 2, together.
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Pressure and Consent

Take-home messages

•	 It is critical that any sexual interaction includes consent. This applies to all types of sexual interactions, 
including kissing, sexual touching, sexting, and any type of sex. Sexual interactions should only occur 
when everyone involved agrees – preferably enthusiastically!57

•	 Sexual pressure undermines consent – you can’t give free consent if you feel pressured.

•	 Consent can be given or withdrawn at any time in any sexual interaction. It is important to check in with a 
sexual partner to be sure they really want to be sexual with you. Verbal and non-verbal cues are important 
indicators but asking is also important.

Messages to avoid Response

Victim-blaming – such as someone was ‘asking’ for 
sex by what they were wearing, where they were or 
their previous experiences.

Consent is not communicated by clothing, location or 
history. It is always the responsibility of the person initiating 
sexual contact to ensure the other person is consenting.

Sexual entitlement – an expectation that others 
should be sexually available. For example, that a 
girlfriend should agree to sex whenever her boyfriend 
would like to have it.

Everyone has a right to choose to be or not to be sexual 
at any time, including changing their mind in the midst of 
an encounter, and to make free choices about the ways in 
which they wish to be sexual.

Too often, pressure and coercion are accepted as a normal part of sexual interactions. Young people may get 
these messages in their peer groups, communities, and from broader society. For example, media often depicts 
women as highly sexualised and objectified, or reduced to something less than fully human. Some common 
forms of media – particularly pornography, but sometimes also other media such as music videos, video games 
and sports media – also reinforce messages about male entitlement and pleasure, where women are seen as 
existing for men’s pleasure: sex is seen as something women should do for men, not something that should be 
mutual and based on equality. 

Pressure and consent

Sometimes people feel pressured to do things they don’t want to do. Whether a relationship is 
short-term, long-term or casual, if you are planning to be sexual, consent is crucial. 

• Do you think it is common for people feel pressured to do sexual things that they don’t 
want to do?
•Where does the pressure come from? Is it the same or different for boys and girls?
•What makes it hard to say ‘no’ to pressure?
• How would you know if a partner wanted to be sexual with you? What could you do to 
be sure?
• How would you know if a partner didn’t want to do something sexual? 
•What would you say or do if you felt pressured to do sexual things? Are people ever 
pressured to have sex in exchange for something else (for example, if they have been 
bought food or phone credit)? What do you think about this?
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This situation is exacerbated by the prevailing sexual double standard – in which young men are rewarded for 
being sexually experienced and young women are both expected to be sexually available and punished for 
being too sexual (i.e. experienced, interested, active). Some media portrayals also indicate that sexual pressure 
is normal and effective, for example, by suggesting that if men are persistent or aggressive enough, women will 
eventually ‘consent’ to sex with them. This can send confusing and harmful messages about men, women, sex 
and consent. The combination of these influences can make it difficult for young people to understand the value 
and importance of free and full consent and what it looks like in practice.

Part of the challenge in this context is to focus on the importance of good communication, respect, and valuing 
and aspiring to enthusiastic consent – as opposed to pressure, coercion or just getting away with whatever one 
can. There is also an opportunity to explore how to understand verbal and non-verbal cues (for example, when a 
potential partner changes the subject from something sexual to something else, ‘closed’ body language or lack 
of enthusiasm), and where and how support might be sought when someone feels pressured.

Note: Discussing pressure and consent can be difficult and deeply personal. This is a topic that, in some 
groups, may be best facilitated using less direct, or anonymous contributions, such as via written or drawn 
contributions.
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Gender stereotypes

Take-home messages

•	 Gender stereotypes are so common that they can appear natural and inevitable, but they are not.

•	 Gender stereotypes are socially constructed – that is, they are shaped by societal influences such as 
culture and family, rather than being an essential part of who we are – and stereotypes can limit everyone’s 
ability to live fully and freely as equal human beings.

•	 Gender stereotypes – for example, where women are presented as sexualised and submissive, men are 
presented as tough and dominant, and people who don’t identify as either male or female are invisible – 
are limiting and unhelpful; they contribute to unhealthy expectations of how people should be and how 
they should relate with each other.

•	 It is possible to challenge and change expectations about gender and to celebrate the diversity within 
individuals and between us. For example, regardless of gender, we can celebrate and nurture gentleness, 
strength, creativity, courage and expressiveness in ourselves and in others.

Messages to avoid Response

Gender stereotypes are 
natural and inevitable

Many aspects of gender stereotypes have nothing to do with physical differences between 
men and women, and they do not account for the significant diversity among men and 
among women. They also leave no space for people who do not identify as male or 
female.

Gender stereotypes 
are so entrenched, that 
there is nothing that can 
be done to change them

It is not easy to create change on issues like this, but it is not impossible. Throughout 
human history there are many examples of change on issues that may at the time 
have seemed intractable. For example, racism, sexism, state-sanctioned slavery and 
homophobia.

All people can be 
classified into two 
groups: male or female

Most people identify as either male or female, biologically and socially. But it is important 
to note that some people are born with sex characteristics (chromosomes, gonads or 
hormones) that differ from medical norms for male and female bodies. These individuals 
– around 1-2% of the population – are known as ‘intersex’. There are also other individuals 
who do not identify with being either male or female (gender non-binary), or identify with 
a gender other than the one the one they were assigned at birth (transgender). Given the 
significance of gender as a marker of identity, and the prevalence of gender stereotypes, 
these individuals often experience exclusion and discrimination. 

Gender stereotypes

Advertising, social media, music videos, TV, video games, sports media, porn – young people are exposed to all sorts 
of media. Lots of media portrays similar messages about men and about women, and how they ought to relate. 
Does it impact on reality?

• How are men commonly shown in media like TV, video games, sports media and porn?
• How are women often shown?
• Can you give some examples from in the media (a really ‘blokey’ or ‘macho’ guy or ’girly’ girl)?
•What does media tell us about what it is to be a man? What does it tell us about what it means to be a woman? 
• How do these portrayals impact on how people understand men and women? How do they impact on what they 
expect of women and men? How might they impact on people who don’t think of themselves as male or female?
• Can we watch media like TV, movies, video games and porn and it have no effect on us? Do our views and 
thoughts and desires stay the same regardless of what we watch? How?
• Can you think of examples of times you’ve seen men or women on TV or in a movie where they have not acted 
how we usually see a boy or girl or man or woman act? 
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Despite significant diversity among men and among women, too often, men and women are expected to 
conform to limited and limiting models of masculinity and femininity. Across a wide range of media, men 
often are portrayed as tough, aggressive and in control, while women are portrayed as caring, sexualised and 
submissive. Rigid gender stereotypes and roles limit human potential. For example, they can restrict boys and 
men from exploring and expressing their vulnerability and girls and women from exploring and expressing 
their strength and leadership. They also serve to marginalise individuals who do not conform to gender norms. 
Gender stereotypes normalise gender inequality: they make it seem normal that men should have more power 
than women. They are also associated with violence, including violence against women.

We learn a great deal about what is expected of us from people around us, and from broader cultural and 
societal messages. Explore examples of the ways in which gender stereotypes limit human potential. Then 
explore examples of where and how gender stereotypes may be challenged, including examples of media 
representations that challenge stereotypes, such as women playing male-dominated sports. Encourage 
students to reflect on where they receive messages about gender and what is expected of them, and how they 
can make choices about the influences they accept and reject.



ACTIVITY 1
LET’S TALK

TALKING RESPECT © Maree Crabbe 2021 52

part C: talking respect activities facilitators’ notes

58	 Wright, P. J., Tokunaga, R. S., & Kraus, A. 2015, A Meta-
Analysis of Pornography Consumption and Actual 
Acts of Sexual Aggression in General Population 
Studies, Journal of Communication, 1-23; Malamuth, 
N., Addison, T., & Koss, M. 2000, Pornography and 
sexual aggression: Are there reliable effects and can 
we understand them? Annual Review of Sex Research, 
11, 26-91.

59	 Our Watch 2020, Pornography, young people and 
preventing violence against women: Background 
paper, Our Watch.

60	 Our Watch 2020, op cit.

Porn

Take-home messages

•	 Pornography’s portrayals of sex tend to be highly unrealistic.

•	 Pornography often depicts gender stereotypes – of aggressive and controlling men and submissive women.

•	 Pornography can impact on what seems normal, as well as on what seems desirable.

•	 Porn can create unrealistic expectations. In particular, porn often depicts types of sex or ways of engaging 
in sex that most women do not enjoy.

•	 Sex should feel good for everyone involved – this requires consent, respect and good communication.

Messages to avoid Response

Everyone watches porn Not everyone likes or watches porn. Many people do not. This is true of 
both men and women, but porn use is more common among males than 
females.

Porn has always existed; using it is 
normal and healthy

It is normal and healthy to be interested in sexuality and sexual imagery 
has existed for a very long time – in the form of paintings, sculptures and, 
more recently, photographs and videos. However, the ease and extent of 
access and the kind of pornography now available are unprecedented. 
Human history has never seen anything like it. And there is evidence 
that pornography use is not healthy – for example, it is associated with 
aggressive attitudes and behaviours towards women.58

Due to the development and accessibility of new information and communication technology, it is now common 
for many young people to be exposed to pornography. Exposure may occur accidentally (such as through a 
‘pop-up’ or as an unexpected result in a search engine), intentionally or through being shown by someone else. 
Almost half (48 per cent) of young men have seen pornography by the age of 13 and almost half (48 per cent) 
of young women have seen it by the age of 15.59 While some young women access pornography deliberately, 
young men are much more likely to seek it out intentionally, to watch it regularly, and to view pornography 
positively. Over half (56 per cent) of young men aged 15-20 report accessing pornography at least weekly and 
17 per cent use it daily, compared with 15 per cent of young women who use it at least weekly and one per cent 
who use it daily.60

Pornography – or ‘porn’ – is sexually explicit media made to sexually arouse the viewer. It is made 
for adults, but it is not uncommon for young people to see it. They may seek it out themselves, 
come across it by accident, or be shown porn by someone else.

•Why do you think it is more common for boys to watch porn than girls?
•Why do you think porn often shows gender stereotypes – of aggressive men and women 
doing whatever men want? 
• How porn shows sex, pleasure and consent are often not like real life. Why do you think 
porn producers make porn so unrealistic? 
• Do you think watching porn can shape what people like, want or expect sexually? How 
might that impact on people?
• Is it possible to stop porn influencing how we think about or imagine sex? If so, how?
•What might help to make sure that sex feels good for everyone involved?

Porn



ACTIVITY 1
LET’S TALK

TALKING RESPECT © Maree Crabbe 2021 53

part C: talking respect activities facilitators’ notes

61	 A. Bridges, R. Wosnitzer, E. Scharrer, C. Sun and R. 
Liberman 2010, ‘Aggression and sexual behaviour in 
best-selling pornography videos: A content analysis 
update’, Violence Against Women, vol.16, no.10, 
pp.1065-85.

62	 Horvath, M. A., Alys, L., Massey, K., Pina, A., Scally, M., 
& Adler, J. R. 2013, “Basically...porn is everywhere”: 
A rapid evidence assessment on the effects that 
access and exposure to pornography have on children 
and young people. London: Office of the Children’s 
Commissioner, UK; Office of Film and Literature 
Classification 2018, NZ and Porn: Research findings 
of a survey on how and why young New Zealanders 
view online pornography. Retrieved from Wellington, 
NZ; Our Watch 2020, Pornography, young people and 
preventing violence against women: Background 
paper, Our Watch.  

The messages in pornography are also highly gendered. Most pornography is produced for and by men. It 
often depicts aggressive and dominating men and women appearing to happily engage in whatever men would 
like.61 As a genre, pornography powerfully reinforces each of the gendered drivers of violence against women. 
In fact, porn suggests that these drivers are sexy. Sometimes groups of men are depicted being aggressive 
and degrading towards one or more women in pornography, effectively reinforcing all the gendered drivers of 
violence against women simultaneously.

Pornography is playing a significant role in many young people’s sexual education.62 It is shaping cultural 
understandings and expectations about sex, so it is not just the individuals who consume pornography who are 
affected. It is therefore important that pornography is addressed in sexuality and relationships education.

This video helps students to explore some of the ways in which pornography can affect young people’s 
wellbeing, and supports them to think critically about pornography’s representations and influence.
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Getting Support

Take-home messages

•	 Everyone has hard times and difficult experiences.

•	 Seeking support is an important strategy for managing difficulties. It is not weak to seek support; it is part 
of being resilient.

•	 There is a range of supports available.

•	 It is good to identify the supports available to you.

Messages to avoid Response

Asking for support is a sign of weakness On the contrary, being able to seek support when you need it is a sign 
of strength. It shows that you are aware of your needs and able to take 
action to address them.

Everyone is responsible to solve their 
own problems

From the moment we are born, humans are social beings; we share our 
lives with others. This makes us more resilient and improves our rates of 
survival. Our sense of connection to others also contributes to our ability 
to experience joy. Sharing our problems as well as our joys and hopes 
allows us to deepen our connections with others and grow stronger as 
individuals and in our relationships.

Knowing when, how, where and from whom to seek support are important skills for managing our wellbeing. 
However, several obstacles may prevent us from seeking support when we need it. These include a belief that 
it is a sign of weakness to need support or a sign of strength to carry our burdens alone. Other barriers include 
a fear that we will not be heard, that our privacy will not be respected, or that our concerns will be dismissed, 
minimised or used against us. In contrast, factors that make it easier to talk to someone when we need support 
include feeling confident that the person we approach will listen well, care about us and our concern, protect 
our privacy and help us work out how to respond.

This video supports students to reflect on the value of seeking support and to identify where and to whom they 
can go for support when they need it. Exploring these issues with students can help equip them to seek support 
and contribute to peer cultures in which seeking support is viewed positively.

Everyone has hard times and difficult experiences. One of the things that can help us during 
difficult times is getting support from other people.

•What are the benefits of talking to someone when things feel hard? 
•What are the risks of not talking to someone?
•What sorts of things can make it easier to talk to someone?
•What are some of the things people might feel can get in the way of them seeking 
support? What can be done about those barriers, to make it easier for someone to 
seek support?
•What sorts of people and organisations could someone in your community seek 
support from?
• Take some time to list five people or organisations that you could seek support 
from. Try to make sure you have a range of options – for example, people of different 
ages, and from different parts of your life, and organisations.

Getting support
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This activity involves the use 
of short animated videos about 
relationships, depicting scenarios 
where there is the potential for 
a problem to escalate. Animated 
characters – Jealousy, Loyalty 
and Blame – appear on different 
young people’s shoulders, 
attempting to promote messages 
that contribute to relationship 
violence. But rather than 
accepting these problematic 
messages, the young people push 
the animated characters away, 
thereby making positive choices 
and turning their situations 
around.

ACTIVITY 2
TURN IT AROUND

ACTIVITY 2

TURN IT AROUND
The messages communicated by the animated characters, Jealousy, Loyalty and Blame, reflect 
perspectives or understandings that often are not analysed but which shape people’s thinking and 
behaviour. Through the animations, the activity seeks to make these apparently ‘invisible’ voices or 
perspectives visible and to support students to think critically about their influence.

Two animated videos of brief scenarios are included. The videos have been embedded into 
slideshow presentations with introductory information, discussion questions and excerpts from the 
animations that relate to specific questions. The discussion questions and facilitators’ notes below 
have been designed to support you to explore the themes addressed in the videos in more detail.

Aims

The Turn it around activity aims:

•	 To encourage students to think critically about the characteristics of a healthy relationship and 
signs that a relationship may be unhealthy

•	 To encourage students to critically evaluate the ways that the concept of jealousy is sometimes 
used to disguise controlling behaviours and as a justification for relationship violence

•	 To encourage the development of skills (both conceptual and practical) that equip students to 
make respectful and just choices in challenging or risky situations

•	 To encourage the development of class and peer group cultures in which disrespectful 
behaviours are rejected, and respectful choices are normalised

•	 To encourage students to reflect on the value of seeking support and identify individuals and 
organisations that can support them.

© Maree Crabbe 2021 55TALKING RESPECT
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Addressing the gendered drivers of relationship violence

As discussed in Part B above, there are four gendered drivers that are reliably associated with higher levels of 
violence against women:

1.	 Condoning of violence against women

2.	 Men’s control of decision-making and limits to women’s independence in public and private life

3.	 Rigid gender stereotyping and dominant forms of masculinity

4.	 Male peer relations and cultures of masculinity that emphasise aggression, dominance and control.

This activity addresses each of the drivers to varying extents. Who’s she with? addresses each of the drivers 
directly or indirectly. For example, when Jealousy insists that Daniel needs to show his girlfriend, Kylah, that he 
is ‘the man’ and ‘the boss’, Jealousy promotes the notion that Daniel should have more power than Kylah (driver 
2), consistent with gender stereotypes about roles and attributes (driver 3). The force of Jealousy’s language 
raises the potential that he is condoning violence (driver 1) – at least in the form of controlling behaviours and 
possibly also verbal and physical aggression. Jealousy’s advice may also be seen as aligned with male peer 
relations and cultures of masculinity that emphasise aggression, dominance and control (driver 4).

In Did you hear what Jack’s been doing?, Blame overtly condones the violence that Jack has been using against 
his girlfriend, Tessy (driver 1). This video also touches to a lesser extent on acceptance of male peer relations 
where aggression, dominance and control are accepted (driver 4), and where gender stereotypes, dominant 
forms of masculinity and men’s control over women are normalised (drivers 2 and 3).

Curriculum connections

This activity supports the 
development of student 
competencies outlined in the 
Australian Curriculum, including:

•	 Health and Physical Education 
codes: ACPPS089, ACPPS090, 
ACPPS091, ACPPS092, 
ACPPS093, ACPPS094, 
ACPPS095, ACPPS098.

•	 Civics and Citizenship codes: 
ACHCS086.
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Modifying the activity

Select the video clip/s and discussion questions that seem most suitable for your student group. You may 
decide to use only one of the videos in this activity at first and then assess whether to also use the other. The 
video featuring Jealousy explores a scenario in which there is potential for controlling behaviour or violence 
to eventuate, but these outcomes are averted. In the video featuring Loyalty and Blame, relationship violence 
has already occurred, and the young people are discussing the need for someone to do something to prevent 
it continuing. As such, the Jealousy video is likely to be less confronting for most students. You may decide, 
for example, to initially use only Who’s she with? (the basketball scene featuring Jealousy) as a way to test 
students’ engagement with the activity before determining whether you will also use the other video. If you 
would like to have an extended focus specifically on jealousy you could consider using the Jealousy video from 
Activity 1 as an introduction to the theme, followed by the jealousy-related video (Who’s she with?) from Activity 
2, together.

In groups where it is difficult to engage members to participate verbally, or where there may be language 
difficulties due to the facilitator not sharing the same primary language as participants, consider encouraging 
participants to explore the issues through writing and/or drawing. For example, if you are using Who’s she 
with?, participants could be asked to draw how jealousy can impact a relationship and then share with the 
group what they have drawn. Alternatively, facilitators can print off A3-sized pages with the ‘jealousy monster’ 
on it and have students draw the sorts of emotions they associate with these types of relationships. Answers 
could be posted on the wall and students could walk around to look at the answers of their peers. Another 
alternative would be to have participants draw or write about the sorts of things that might help counter the 
‘jealousy monster’, for example, empathy, respect, honesty, strategies for self-soothing etc.

Make a copy of the Turn it around slides that you have chosen to use and delete any discussion questions you 
think are not appropriate for your student group.

TALKING RESPECT – TURN IT AROUND © Maree Crabbe 2021
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Loyalty
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Jealousy

The posters can be found as 
separate files in the Part D: 
Supporting Resources folder.
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Preparation
1.	 Make a copy of the Activity 2 folder, including both of the video clips and the PowerPoint presentations, 

onto your computer’s hard drive.

2.	 Open the PowerPoint presentation called Turn_it_around_clips_embedded.pptx. This version of the 
presentation has embedded copies of the video clips and animation excerpts.

3.	 View the introductory slides, video clips and related questions and read the accompanying facilitators’ 
notes below.

4.	 If for some reason you are unable to play the video clips embedded in the PowerPoint presentation, use 
Turn_it_around_noclips.pptx. This presentation includes indicator slides showing where the video clips 
should be played. It should be used in conjunction with the individual clips by playing the mp4 files found 
in the Activity 2 folder.

5.	 Select the videos you will explore with your group. Due to the sensitive nature of the issues addressed,  
it is essential that you do this before running the activity with students.

6.	 If you do not plan to use both of the clips and discussion questions, delete the relevant slides from your 
copy of the PowerPoint presentation so that it includes only the video clips and accompanying slides, 
including discussion question slides, that you will use. (You may wish to first make a backup copy of the 
full Activity 2 folder so it is easily accessible for future use.)

7.	 If you plan to use the option of written and/or drawn responses discussed above, print a copy of the 
relevant monster posters (Jealousy, Loyalty and/or Blame). Consider laminating the monster posters and 
providing participants with white board markers for their drawing or writing, so that their additions can be 
removed easily, and the posters used again with other groups.
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Materials

You will need:

•	 Facilities for students to view the video clips and slideshow with discussion questions, including speakers 
suitable for students to hear the audio on the video clips

•	 The Turn it around video clips

•	 The Turn it around slides with title, introductory information, animation excerpts, and discussion questions 
relating to the video clip/s you have selected to use

•	 Printed copies of the Jealousy, Loyalty and Blame monsters if you wish to use the option of written and/or 
drawn responses discussed above

•	 Paper and pens (or white board markers if you have laminated the monster posters) for drawing and/or 
written reflections.
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Instructions
1.	 Divide the class into groups of four to six students.

2.	 Explain to students that they will be viewing and discussing some short animated videos of young people 
in scenarios addressing themes related to healthy relationships, and that in each video, one or more young 
people are visited by an animated character who tries to tell them what to think.

3.	 Explain to students that this activity will cover some sensitive issues and remind them of the group 
agreement and the importance of being respectful.

4.	 Play the slide show for the first video then ask students to discuss the related questions on the discussion 
slide in their small groups. Use the animation excerpt slides to remind students of the messages 
communicated by Jealousy, Loyalty and Blame for the relevant questions.

5.	 When the groups have had sufficient time, invite the groups to share some of their thoughts with the whole 
class.

6.	 During the whole class discussion, you may wish to use a slide showing the relevant monster to explore 
the nature of the issue it represents. For example, using a slide showing Jealousy, you might explore ‘Is this 
what you think Jealousy would look like? Why? Why not? If not, what would Jealousy look like?

7.	 To extend participants’ thinking about how they can respond to Jealousy, Loyalty and Blame, invite them 
to act out in their small group alternative endings to the scenarios or to write a letter to the monsters. For 
example, you could ask participants to write a letter from Daniel to Jealousy about what Daniel will say to 
Jealousy if Jealousy appears again.

8.	 Repeat this process for each of the videos you have selected.

9.	 Use the wrap-up notes to draw out key themes in the discussion.

Note: if you are using these 
resources in a therapeutic 
context, you may want to shift 
the emphasis of the questions 
from ‘thinking’ to ‘feeling’. For 
example, you may want to ask 
participants how they felt as they 
watched a particular video and 
where in their bodies they felt 
it. In non-therapeutic settings, 
these sorts of questions would 
be inappropriate because they 
may trigger traumatic memories 
and/or lead to disclosures of 
experiences that are difficult to 
manage appropriately.
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Wrap up

When you have finished exploring the themes you selected using the discussion slides and facilitators’ 
notes below, take some time to reflect and extend the learning. To do so, remind students of the stories you 
discussed (for example, “We talked about jealousy – when we watched the video about Daniel seeing Kylah 
playing basketball with her friends – and about relationship violence – with the video of friends talking on the 
street about what to do about Jack’s violence”), then invite them to reflect on their thinking and learning. The 
following questions may be useful for this process:

•	 Obviously, those animated characters don’t really appear on people’s shoulders in real life, but the things 
they were saying can be pretty common perspectives. How do we become more aware of these sorts of 
problematic messages that may seem normal to us or the people around us? (For example, talking with 
friends or family about things like the ways that violence may be excused or minimised; recognising that 
what we feel might not be well-founded, and that we should always be careful to try to understand where 
our feelings come from, to not just feel, but to think about why we might feel the things we do and whether 
those feelings actually reflect what is happening outside of ourselves. Part of this might be being curious 
about what is going on for others and not just assuming that you know.)

•	 Did any of the themes we explored stand out to you? If so, which ones? In what ways?

•	 Do you feel challenged or encouraged by anything we have explored today?

•	 Is there anything from today’s discussions that you would like to learn or think more about?

•	 How might today’s conversations impact on what you do or how you think about these issues in future?

As discussed above, as an alternative to a group discussion, you may consider inviting students to write or draw 
their reflections, particularly any more personal reflections about what they feel about the issues explored, and 
how their learning might impact on their future actions and thinking.

Discussion slides and facilitators’ notes

The facilitators’ notes for each slide can be used to inform discussion of the issues raised by the video clips 
and discussion questions. Be sure to allow sufficient time for students’ contributions and exploration before 
providing input. The ‘take-home messages’ provide a summary of the key messages for each theme. The 
‘messages to avoid’ point to common problematic messages on these themes that facilitators should be alert to 
and seek to challenge gently if those messages are raised by students.
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Who’s she with? (featuring Jealousy)

This video explores the concepts of jealousy, ownership and controlling behaviours in a relationship. Use the 
supporting slides to introduce the video to students and explore the themes it addresses.

Take-home messages

•	 No one owns, or has a right to control, their partner.

•	 Each individual has a right to relate to other people and engage in activities independently from their 
partner.

•	 It is important not to jump to conclusions about what is happening. Feelings – such as jealousy – are not 
always an accurate indicator of what is happening in a situation and may create trouble where there was 
none.

•	 Respect, care and equality are important characteristics of a healthy relationship.

Messages to avoid Response

The desire to control a partner is 
reasonable and normal

Controlling behaviour is a sign of an unhealthy relationship.

A desire to do things independently 
from a partner is unreasonable

A healthy relationship is not about doing everything together. In a healthy 
relationship, unique individuals – with their own interests, skills and 
relationships with friends and family – choose to share life together, but 
still maintain their individuality.

Jealousy is sometimes seen as a legitimate excuse for seeking to control a partner, and even to inflict violence 
or forcefully restrict a partner’s movements. It is a big issue in the Northern Territory and across northern and 
remote Australia.

It is critical that you have a good understanding of the ways that jealousy is understood and used to  
justify controlling and violent behaviour before using the Who’s she with? video with young people.  
See About jealousy in Part A for more information.

DDiissccuussssiioonn  qquueessttiioonnss
1. Why would Kylah want to do some things without Daniel? Is it fair for both Kylah and Daniel? 

2. Jealousy tells Daniel that he should be concerned about Kylah doing things without him. Why? 
Does Jealousy help Daniel work out what’s going on or does he confuse the situation and create 
trouble where there is no problem? 

3. Is jealousy always bad? Is jealousy ever good/useful?

4. Both Jealousy and one of Kylah’s friends say that Kylah is ‘Daniel’s woman’. What does that 
mean? Is it possible to own someone? Does Daniel have a right to control who Kylah talks to 
and hangs out with? Is Daniel ‘Kylah’s man’? If so, does she have a right to control who he talks 
to and hangs out with? 

5. What is Jealousy telling Daniel about how he should behave as a man?
6. Daniel seems to care about Kylah and his relationship with her. Is Jealousy helpful or does he 

get in the way of Daniel showing his care?
7. How might this story have ended differently if Daniel had listened more to what Jealousy was 

saying?
8. What did Kylah and by Daniel each do to help to create a positive ending to this story? How was 

this possible? What did it take from Daniel to be able to push Jealousy aside?
9. What sorts of things could Daniel say to Jealousy to put Jealousy back in his place?

When Daniel sees his girlfriend playing basketball with a 
group of friends, Jealousy appears and tries to convince 
Daniel that something is wrong…
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In this video Kylah is playing basketball with a group of friends. As she plays, we see that she is skilful and 
having fun. None of this needs to harm her relationship with Daniel. On the contrary, Daniel might see in Kylah’s 
interactions on the court some of what he likes about her and be pleased for her that she is having fun. Kylah’s 
life outside of her time with Daniel is part of what makes her who she is, the person he likes and wants to be in 
a relationship with. However, Jealousy tries to convince Daniel that Kylah shouldn’t be there playing basketball 
without him. When Jealousy tells Daniel “you should show her you’re the man, you’re the boss”, he reinforces 
gender stereotypes and unequal gender relations, suggesting that as a male, Daniel should have power over 
Kylah and decide what she can and can’t do. For some young men, Jealousy’s advice to Daniel about what he 
needs to do ‘as a man’ may also be reinforced by the words and actions of the men and women around them, 
which may make such an attitude seem normal.

But if Daniel were to listen to Jealousy and try to control Kylah, there would be negative outcomes for Daniel as 
well as for Kylah. In the first instance, it is likely to create unnecessary conflict. Kylah may decide she doesn’t 
want to be with a partner who tries to control her. If for some reason she does allow Daniel to decide what she 
does, his actions will undermine her ability to be the fun, skilled person he enjoys and prevent her from growing 
into her full potential. Controlling behaviours in a relationship create a lose/lose situation.

In the video, Daniel is able to push Jealousy aside. He responds instead to Kylah’s warm greeting and invitation 
to meet up later. In doing so, Daniel demonstrates self-awareness, an ability to manage his feelings, openness 
and courage – a very different kind of masculinity from the one that Jealousy promotes. Daniel rejects Jealousy’s 
harmful messages and chooses a positive, equal relationship with Kylah: a much better outcome for both of 
them.
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Did you hear what Jack’s been doing? (featuring Loyalty and Blame)

This video explores relationship violence, the role of others in seeking to prevent it from re-occurring, and the 
kinds of attitudes that can prevent people taking preventative action. Use the supporting slides to introduce the 
video to students and explore the themes it addresses.

Take-home messages

•	 Relationships violence is never okay. Violence against women is a serious social problem. It is reinforced by a 
range of harmful messages, such as ‘she must have done something to deserve it’ or ‘that’s private business’.

•	 Relationship violence is not just a private matter; by ignoring it, others give the message that it is okay, and 
allow the violence to continue.

•	 It is important that others step up to prevent violence. There are positive ways to do so.

•	 It is never okay to blame a victim.

•	 While in some circumstances, loyalty is an important attribute, it can be misplaced; it is more important to 
take action to stop the violence than to protect the person who is being violent, regardless of how well you 
know them or feel pressure to be loyal to them.

•	 Addressing relationship violence is best approached carefully, with the input and support of others.

Messages to avoid Response

Relationship violence can be 
justified if the victim has done 
something annoying or wrong

Responsibility for violence always sits with the person who has used violence. 
Everyone has a basic human right to live free from violence. Violence is never a 
useful method for resolving problems in relationships. It is also illegal.

Relationship violence is a private 
matter; it’s no one else’s business

This attitude makes it likely that violence will continue and it leaves victims 
feeling alone and unsupported. Relationship violence is a community issue 
with enormous consequences for many people. It requires a community 
response.

Being loyal to a friend or family 
member is more important than 
taking action to prevent harm when 
they have done something wrong

Being loyal to a person who uses violence against their partner does not mean 
keeping silent about the abuse; it involves being part of efforts to hold them 
to account and supporting them to change. Violence is no good for anyone. 
Leaving a friend or family member to be violent does not ultimately help them 
and it leaves the victim at risk of serious harm and even death.

When a young woman named Tessy walks past three friends who 
stand talking on the street, one asks his friends whether they have 
heard about what Tessy’s boyfriend, Jack, has been doing to her.

As they talk about what can be done about it, Loyalty and Blame try 
to influence their actions…

1. What is going on for Tessy? How would she would be feeling?

2. Why would Loyalty say to Ben that what Jack is doing to Tessy is none of his business? Is Loyalty 
right? Whose business is it? If it is just Jack and Tessy’s personal business, what is likely to 
happen?

3. Why does Blame say to Kylah that it must be Tessy’s fault that Jack is violent to her? Is it common 
for victims of violence to be blamed? Why does this happen? Who is really responsible for the 
violence?

4. What is loyalty? Is loyalty ever good/useful? What is blame? Is blame ever good/useful?
5. Ben and Kylah decide to take action to try to prevent Jack’s violence towards Tessy. Ben is going to 

talk to Uncle and Kylah decides she will to talk to Tessy. What could Ben say to Uncle? What could 
Kylah say to Tessy? 

6. What other ideas do you have for how Ben, Tex and Kylah can act to prevent Jack’s violence towards 
Tessy? What would make actually doing these things difficult and what would help to make them 
possible in real life?

7. Why did Ben and Kylah decide to take action? 

8. What can you do to be part of creating a community in which relationship violence is viewed as not 
ok and where people to work together to prevent it from ever happening? What can we all do to help 
stop violence?

DDiissccuussssiioonn  qquueessttiioonnss
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Relationship violence is a serious, widespread problem with enormous impacts on physical, mental, social and 
financial wellbeing – for the individuals directly affected, but also for their communities. Although relationship 
violence can happen to anyone, most perpetrators of relationship violence are male, and most victims are 
women and children. Aboriginal women experience relationship violence at a much higher rate than non-
Aboriginal women. (See Part B for more information.)

Preventing relationship violence is everyone’s business. It means creating social and cultural norms in which 
violence is not tolerated, perpetrators are held to account and supported to change, and victims are supported. 
But, too often, violence goes unchallenged and victims are left to navigate the violence alone. In this video, the 
kinds of attitudes promoted by Loyalty and Blame contribute to this dynamic. For example, Loyalty seeks to 
appeal to Ben’s sense of loyalty to Jack. Loyalty encourages Ben to avoid the risk that he will upset Jack and his 
family and friends if he tries to do anything about Jack’s violence, reminding Ben that everyone knows that Jack 
is aggressive, but that people accept that because he’s a good football player. Loyalty to friends and family is a 
good trait – it can help maintain strong relationships through difficult times as well as good times. Loyalty to a 
sporting team can help a team win, and loyalty to a family member or friend who is sick or struggling can mean 
they get the care they need. Loyalty is an important ingredient in the human connections that help shape our 
identities. But when it prevents people holding someone to account for their violence, loyalty is misplaced. It 
doesn’t help Jack or Tessy if everyone ignores his violence. It is likely that the situation will only get worse and 
could end up with Tessy hurt even more, or even killed, and Jack facing charges.

Blaming the victim is also a common attitude that enables relationship violence to continue. Blame claims that 
Tessy “must be asking for it”, suggesting that Tessy is somehow responsible for Jack’s violence. This attitude 
takes the responsibility from the person who chooses to use violence and puts it on the person who most needs 
understanding and support.

Rejecting these attitudes can be challenging, particularly when they are widely held by people around you. 
But Ben, Kylah and Tex reject the attitudes promoted by Loyalty and Blame and decide to take action. In doing 
so, they demonstrate how important empathy is in countering the negative elements of loyalty and of blame. 
Knowing that there are others in their community who share their concerns and can help them work out how to 
respond can make a huge difference in people’s preparedness to take action.

It is important to note that challenging relationship violence can be risky. It is critical that students understand 
the need for a careful, considered approach, and the value in seeking support from family, elders, community 
members and relevant organisations. A careful, coordinated approach can help reduce the risks and is most 
likely to be effective.
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This section provides additional resources to support the effective use of Talking Respect, including:

Activity poster resources

•	 ‘Healthy Relationships’ poster
•	 ‘Unhealthy Relationships’ poster
•	 ‘Social Media’ poster
•	 ‘Nudes’ poster
•	 ‘Jealousy’ poster
•	 ‘Pressure and Consent’ poster

•	 ‘Gender Stereotypes’ poster
•	 ‘Porn’ poster
•	 ‘Getting Support’ poster
•	 Jealousy monster poster
•	 Loyalty monster poster
•	 Blame monster poster

Facilitator preparation resources

•	 Facilitator preparation and readiness •	 Facilitator preparation and readiness checklist

Evaluation resources

•	 Facilitator pre-delivery questionnaire
•	 Facilitator during and post-delivery focus group 

discussion questions
•	 Facilitator post-delivery questionnaire (staff 

review)
•	 Facilitator post-delivery questionnaire 

(activities review)

•	 Participant pre-learning questionnaire
•	 Participant post-learning questionnaire
•	 Participant focus group consent form (school)
•	 Participant focus group consent form 

(organisation)
•	 Participant post-learning focus group 

discussion questions

Activity poster resources

These poster resources have been designed to support facilitators to deliver the activities in Part C. They 
can be used as prompts for group discussion, or as a tool for supporting written and/or drawn responses. 
They may be particularly useful in groups where it is difficult to engage members to participate verbally.

Preparing the posters

The posters are designed to be printed onto thick A3 paper or card and laminated.

The posters can also be found 
as separate files in the Part D: 
Supporting Resources folder.
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TALKING RESPECT – LET’S TALK © Maree Crabbe 2021

Healthy
Relationships

TALKING RESPECT – LET’S TALK © Maree Crabbe 2021

Unhealthy 
Relationships

TALKING RESPECT – LET’S TALK © Maree Crabbe 2021

Social Media

TALKING RESPECT – LET’S TALK © Maree Crabbe 2021

Nudes
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TALKING RESPECT – LET’S TALK © Maree Crabbe 2021

Jealousy

TALKING RESPECT – LET’S TALK © Maree Crabbe 2021

Pressure 
and Consent

TALKING RESPECT – LET’S TALK © Maree Crabbe 2021

Gender 
Stereotypes

TALKING RESPECT – LET’S TALK © Maree Crabbe 2021

Porn
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TALKING RESPECT – LET’S TALK © Maree Crabbe 2021

Getting Support

TALKING RESPECT – TURN IT AROUND © Maree Crabbe 2021

Jealousy

TALKING RESPECT – TURN IT AROUND © Maree Crabbe 2021

Loyalty
TALKING RESPECT – TURN IT AROUND © Maree Crabbe 2021

Blame
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63	 These facilitator preparation resources are based 
on content from M Crabbe 2014, In The Picture: 
Supporting young people in an era of explicit sexual 
imagery. A secondary school resource, Brophy Family 
and Youth Services.

Facilitator preparation resources

The role of the facilitator is key in the effective delivery of violence prevention education. Education about 
issues related to relationships, violence, sexuality and sexually explicit imagery can be very challenging 
and confronting for teachers and other facilitators working with young people.

Facilitators will enter this work at different levels of competence and confidence. Those facilitators 
experienced in teaching about relationships, violence, sexuality and/or sexually explicit imagery will be 
able to build on their skills and confidence quickly to deliver the Talking Respect activities with young 
people. They may already be delivering content on these issues but want access to some additional 
resources. For others, the topics addressed in Talking Respect may initially seem a bit daunting. They may 
find that it is important to take time and seek additional support to build their knowledge, competence 
and confidence in these areas.

This section provides information to support facilitators to reflect on their knowledge, skills and support, 
and what they can do to feel better equipped.63

Facilitator preparation and readiness

Strategies to support facilitators to feel equipped to deliver Talking Respect include:

1.	 Professional learning: Participating in professional learning will assist you to build your knowledge 
and understanding of the issues and how resources such as Talking Respect can contribute to 
addressing them. Relevant professional learning may be provided through government or community-
based organisations that work in areas such as family violence, sexual assault, sexual health, health 
promotion or violence prevention.

2.	 Written and audiovisual resources: Articles, books, reports and educational videos can all play a 
useful role in equipping facilitators in this work.

3.	 Personal preparation: Preparing personally to teach about the issues comfortably and confidently 
requires you to reflect on your own values and beliefs and how they relate to the values communicated 
through education addressing relationships, violence, sexuality and sexually explicit imagery. This 
includes being aware of your own fears and biases concerning these topics. Personal preparation 
also involves taking the time required to read and view the Talking Respect resources, and any other 
relevant supporting resources, to ensure you feel comfortable, confident and competent to deliver  
the activities.
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4.	 Leadership support: Talking Respect addresses some sensitive and challenging issues and 
consequently requires a careful, considered and agreed approach across organisations and 
communities. Support from leaders at your school or organisation, and among leaders or elders in 
your community, can help ensure that your use of Talking Respect is effective, while also reducing any 
associated risks.

5.	 Collegial and community support: Develop supportive relationships with colleagues in your school 
or organisation, and with community-based workers with relevant expertise. Conversations with 
colleagues can be a great way to learn, share ideas, debrief, and tailor your approach to the needs of 
your community.

6.	 Access to resources: Make sure you have access to quality resources and to relevant referral and 
support resources from local community services.

Facilitator preparation and readiness checklist

Use the following checklist to reflect on your preparation and readiness to facilitate the Talking Respect 
activities, which includes leading conversations about respectful and unhealthy relationships and 
relationship violence, and to identify the areas in which you would like further support. This checklist is 
also available as a separate file in the Part D: Supporting resources folder.

(1= ‘Not really’, 2= ‘To some extent’, 3= ‘Yes’)

Experience 1 2 3

Are you experienced at facilitating conversations about sexuality, health or other related areas with young people?

Are you comfortable and confident facilitating conversations about challenging and sensitive subjects?

Are you experienced and comfortable with using participatory, learner-centred teaching methods?
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Knowledge and understanding of the issues 1 2 3

Do you have a sound understanding of the relevant issues, including:

•	 the prevalence and nature of domestic, family and sexual violence, including the ways it disproportionately impacts on women and children, and 
particularly Aboriginal women and children?

•	 how gender inequality is identified as the key driver or cause of violence against women and the particular expressions of gender inequality that 
are associated with higher levels of violence (condoning of violence against women, men’s control of decision-making and limits to women’s 
independence in public and private life, rigid gender stereotyping and dominant forms of masculinity, and male peer relations and cultures of 
masculinity that emphasise aggression, dominance and control)?

•	 the gendered nature of power, and how this affects young people’s expectations and choices, including those related to relationships and sexuality?

•	 how the impacts of colonisation and racism can contribute to, and increase the consequences of, domestic, family and sexual violence?

•	 how ‘jealousy’ can be used as an excuse for control and abuse in relationships?

•	 how media can influence young people’s understandings, expectations and experiences of gender, relationships, sex, sexuality, power, aggression, 
bodies, pleasure, consent, sexual health and diversity?

•	 how gender stereotypes reinforce limiting and harmful norms?

•	 the ease with which explicit sexual imagery can be accessed, created and shared?

•	 the nature of contemporary pornography, including that it commonly depicts gendered aggression and degradation, and normalises sexual activities 
that many people, particularly women, do not want or enjoy?

•	 how the ‘sexual double standard’ affects young people’s experiences of sexting, and how, consequently, the harms associated with sexting are 
disproportionately experienced by young women?

•	 how young people can contribute to, and show leadership in, developing healthy, respectful relationships and communities?

•	 what support services are available for young people in your area?
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Personal values and preparation 1 2 3

Do you have a genuine commitment to the values of gender equality, respect and human rights? 

Are you committed to modelling respectful communication to students?

Are you comfortable with and committed to the underlying principles and conceptual framework for education outlined in Talking Respect?

Do you feel personally prepared to teach about the sensitive themes addressed in Talking Respect?

Are you able to articulate any fears you have about teaching about these themes, and how you will manage these fears and/or the risks to which your 
fears relate?

Do you believe in young people’s ability to engage critically and creatively with ethical and wellbeing issues, including those related to relationship 
violence?

Are you committed to engaging positively with students and having fun?

Preparation and planning 1 2 3

Have you read the Talking Respect manual, including the introduction (Part A) and principles (Part B)?

Have you read the facilitator notes each for the activities you will be delivering and are you confident in your understanding and capacity to deliver 
them?

Do you have an established classroom or group agreement outlining shared expectations for the ways people will relate when undertaking the 
activities, or a plan to develop one?

Have you established how you will assess student learning?

Do you have a plan for how you will evaluate the experience and its impacts?
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Understanding and allowing for student needs 1 2 3

Do you have a good knowledge and understanding of the varying abilities and needs of your student group?

Do you have the skills to modify the activities to suit your students’ needs, including during an activity, where necessary?

Are you confident of your ability to deliver the education in such a way that it is inclusive of diverse sexualities and gender identities, and of the 
cultural groups, different ages, physical and cognitive abilities and any other relevant diversities of students?

Do you feel equipped to manage the challenges associated with students’ different levels of exposure to and experiences of violence, social media, 
sharing nudes, and pornography?

Do you have the skills to create and maintain a safe, supportive and inclusive learning environment?

Do you feel confident in your capacity to use protective interrupting to prevent personal disclosures in a classroom context?

Do you feel equipped to respond to disclosures of sexual assault or abuse?

Support and partnerships 1 2 3

Do you have the support of leaders in your school or organisation?

Do you have collegial support?

Do you have support and referral information from relevant local services?

Is there an established process for debriefing and support?

To address any items you answered with a ‘1’ or ‘2’, read the Talking Respect manual and use strategies such as talking with your colleagues and/or leaders in 
your school or organisation, accessing further reading, and/or attending relevant professional learning. Then complete the checklist again.
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Evaluation resources

Evaluation is important because it helps us to ensure our education efforts are actually achieving their 
aims. Although observation and conversation can provide important insights into the value of an education 
program, using evaluation tools such as pre- and post-delivery questionnaires can provide more in-
depth and measurable insights into the experiences of facilitators and participants and ensure that the 
perspectives of those less likely to share their views in a group are also heard.

The following evaluation tools have been designed to support you to evaluate your use of Talking 
Respect.64 The results can be used to inform any adaptations to its delivery for future use. These evaluation 
tools are also available as separate files in the Part D: Supporting resources folder.

Facilitator pre-delivery questionnaire
Please indicate your professional learning to date in the following areas:

Pre-service training 
undertaken

In-service training 
undertaken

Amount of additional  
reading on topic

No Yes No Yes Low Medium High

Sexuality education

Health education

Respectful relationships/violence prevention education

Education about sexually explicit imagery 

Comments:

64	 These evaluation resources are based on content  
from M Crabbe 2014, In The Picture: Supporting  
young people in an era of explicit sexual imagery.  
A secondary school resource, Brophy Family and 
Youth Services.
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Do you think the more sensitive themes addressed in Talking Respect (particularly relationship violence, sexual consent, pornography and sexting/nudes):

Not at all To some extent Yes Yes, very much so

Are significant issues for young people?

Are important issues to discuss in health/sexuality education?

Could be addressed well as part of a comprehensive sexuality and 
relationships education curriculum?

With what age group/s do you think education addressing these themes should be included?

Comments:

 
Is relationship violence:

Not at all Occasionally Frequently

Included as part of the education you deliver?

Discussed by your initiation in class/group work?

Raised by young people within a learning context?

Raised by young people outside a learning context?

Other (please specify):

In what contexts is relationship violence discussed or brought up by young people?
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Is sexual consent:

Not at all Occasionally Frequently

Included as part of the education you deliver?

Discussed by your initiation in class/group work?

Raised by young people within a learning context?

Raised by young people outside a learning context?

Other (please specify):

In what contexts is sexual consent discussed or brought up by young people?

 
Is sexually explicit imagery (including pornography and sexting/nudes):

Not at all Occasionally Frequently

Included as part of the education you deliver?

Discussed by your initiation in class/group work?

Raised by young people within a learning context?

Raised by young people outside a learning context?

Other (please specify):

In what contexts is sexually explicit imagery discussed or brought up by young people?
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With regard to delivering education about the issues addressed in Talking Respect, how would you describe your current level of:

Low Medium High Low Medium High

Knowledge Confidence

Skills Commitment

Comfort

Comments

 
Which of the following would you identify as challenges to your ability to deliver education using the Talking Respect resources?

Yes No Yes No

Level of knowledge Leadership support

Access to resources (eg. technology to play videos) Confidence

Student/young people’s reactions Concern about parent reactions

Concern about maintaining a safe learning environment Fear of personal disclosures from students

Concern about managing conflicting student worldviews and/
or values

Concern about being appropriately sensitive to cultural 
differences

Concern about fitting it into program My gender

Personal discomfort Conflict with my personal values

Other (please specify) or additional comments:
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To what extent do you think the following would assist you to effectively deliver education using the Talking Respect resources:

Not at all To some extent Would be helpful Very important

Professional learning

Supporting curriculum resources

Leadership support

Time to prepare

Team teaching/facilitating with colleague/s

External teaching/facilitator support 

Other (please specify):

Facilitator during and post-delivery focus group discussion questions

It is important that facilitators who are delivering activities addressing sensitive issues – such as relationships, sexuality, violence and the influence of sexually 
explicit imagery – are comfortable, confident and well supported in their role. Use the following questions to reflect on your experience of facilitating the 
Talking Respect activities with other facilitators or teachers from your school or community organisation during and following delivery of the activities. Use a 
copy of the Talking Respect manual as a reference to assist your reflection on the activities you have used with young people.

Use the results of your focus group discussion/s to inform any modifications to the way you are delivering the activities and address any needs or concerns 
identified. For example, if a facilitator needs further support in their role, consider how this might be achieved through options such as further professional 
learning or team teaching. Or, if several facilitators have identified difficulties related to gender dynamics within classes, consider how you could trial delivering 
the curriculum in single-sex groups.
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Facilitator comfort, confidence, skills and learning
•	 How was the experience of facilitating activities addressing these themes?

•	 Were the young people interested/engaged? Were they able to participate appropriately and 
comfortably? If you had a mixed-sex group, were there any noticeable gendered dynamics in the ways 
young people engaged in the activities?

•	 Did you feel comfortable/confident? Did you face any particular challenges?

•	 Were there any needs that arose for particular individuals or groups – for example, in relation to 
differences related to culture, sexuality, cognitive or physical ability, or literacy?

•	 Did any professional learning you have undertaken affect your ability to facilitate the activities?

•	 Can you identify any other factors that positively or negatively affected your ability to facilitate the 
activities?

•	 Do you have any concerns about or needs relating to your role facilitating activities on these themes?

•	 How could these concerns or needs be addressed?

Young people’s learning
•	 Did the activities facilitate useful learning? Did you observe any significant moments of learning for 

individual young people and/or groups/class more generally?

•	 Reflecting on the relevant Australian Curriculum Achievement Standards, did the activities build 
participants’ knowledge, analyses, skills and dispositions in line with these standards?

•	 Can you identify any ways in which the activities and/or participant learning could be improved?



TALKING RESPECT © Maree Crabbe 2021 82

part D: SUPPORTING RESOURCES

Facilitator post-delivery questionnaire (staff review)

To assist the school or organisation to review its use of Talking Respect, we are asking facilitators to 
complete this questionnaire about your delivery of these resources.

Having delivered curriculum on the issues, do you think the more sensitive themes addressed in Talking 
Respect (particularly relationship violence, sexual consent, pornography and sexting/nudes):

Not at all To some extent Yes Yes, very much so

Are significant issues for young people?

Are important issues to discuss in health/sexuality education?

Could be addressed well as part of a comprehensive sexuality and 
relationships education curriculum?

 
Having delivered Talking Respect, how would you now describe your level of:

Low Medium High Low Medium High

Knowledge Comfort

Skills Confidence

Comments:

Where you have answered ‘Low’ for any of the above areas, please indicate what you think may assist you to deliver Talking Respect with greater knowledge, skills, comfort 
or confidence.

If there has been a change to your knowledge, skills, comfort or confidence in the last six to twelve months, please indicate what you feel has facilitated this?
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Having delivered Talking Respect, to what extent do the following factors feel like significant challenges?  
(1 = not a significant challenge, 2 = quite challenging, and 3 = a significant challenge)

1 2 3 1 2 3

Lack of knowledge Lack of leadership support

Lack of resources Lack of confidence

Student reactions Parent reactions

Concern about maintaining a safe learning 
environment

Fear of personal disclosures from students

Concern about managing conflicting 
student worldviews and/or values

Concern about being appropriately 
sensitive to cultural differences

Concern about fitting it into program My gender

Personal discomfort Conflict with my personal values

Other (please specify) or additional comments:
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With regard to facilitating Talking Respect, to what extent do you think you received adequate:

Not at all To some extent Yes, adequate Yes, very much so

Professional learning?

Supporting curriculum resources?

Leadership support?

Time to prepare?

Team teaching/facilitating with colleague/s?

External teaching/facilitator support?

Any further comments?
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Facilitator post-delivery questionnaire (activities review)

To assist the school or organisation to review its use of the Talking Respect resources, we are asking facilitators to complete this questionnaire.  
Please answer the relevant questions for each activity you used with young people.

Activity 1: Let’s talk

Not at all To some extent Yes Yes, very much so

Did participants engage well with this activity?

Did they seem comfortable and safe in this activity?

Was the activity appropriate for participants’ knowledge, skills and maturity 
levels?

Did participants relate to one another and to you respectfully?

Do you think all participants felt included in this activity? (reflecting on 
participant diversity related to sexuality, ethnicity, cultural background, 
cognitive or physical ability, knowledge or experiences of relationship 
violence, sex, pornography and sexting, and so on)

Comments:        

Were there any notable challenges or difficulties? If so, please describe.        

Were there any notable successes? If so, please describe.        

Did participants demonstrate appropriate learning? Please elaborate.        

What changes, if any, would you make to this activity or how you delivered this activity?        

Any further comments:
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Activity 2: Turn it around

Not at all To some extent Yes Yes, very much so

Did participants engage well with this activity?

Did they seem comfortable and safe in this activity?

Was the activity appropriate for participants’ knowledge, skills and maturity 
levels?

Did participants relate to one another and to you respectfully?

Do you think all participants felt included in this activity? (reflecting on 
participant diversity related to sexuality, ethnicity, cultural background, 
cognitive or physical ability, knowledge or experiences of relationship 
violence, and so on)

Comments:

Were there any notable challenges or difficulties? If so, please describe.

Were there any notable successes? If so, please describe.

Did participants demonstrate appropriate learning? Please elaborate.

What changes, if any, would you make to this activity or how you delivered this activity?

Any further comments:
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Participant pre-learning questionnaire

From Ollis and Harrison 2013. Used with permission with minor adaptations.

 
What is your gender? (please tick)

Male Female Other (please specify):      

 
How old are you? (please tick)

12 13 14 15 16 17 18 19 20

 
Where have you gained your information about relationships, sex and sexuality issues? (Tick as many as are relevant.)

School programs Mum Dad Brother/s

Sister/s Female friend/s Male friend/s Grandparent/s

Aunt/s Uncle/s Elder/s Movies

Magazines Books Internet Pornography

Doctor School nurse Other (please specify)         
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Sexuality education (sex education)

What do you think young people your age need to know about sex and sexuality?

If you don’t know what some of the terms mean, just tick ‘I don’t understand’ or, if you feel comfortable, ask the person who gave you this questionnaire.

Which of the following topics do you think young people around your age need to learn about?

Yes No I’m not sure I don’t understand

Puberty and sexual development

Reproduction issues – conception, assisted reproduction (IVF), pregnancy, 
birth

Love and being close

Contraception

Reality of parenthood

Sexual activity – sexual intercourse, oral and anal sex

Sexual activity – kissing, touching, cuddling, mutual masturbation

Sexually transmissible infections

Sexual health checks

Sex and social media

Violence in relationships

How to start an intimate relationship

How to finish an intimate relationship
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Yes No I’m not sure I don’t understand

Negotiating sexual activity

Sexual consent

Laws about sex and relationships

Rights and responsibilities in relationships

Use of social media (Facebook, Instagram and so on) for the purpose of 
developing/maintaining relationships 

Understanding feelings

Gender and sexual diversity – gay/lesbian/bisexual/transgendered

Sexual desire

Sexual pleasure

Sexual intimacy

Sexualisation in the media

Pornography

Getting help about sexual issues

Masturbation

Other (please specify):
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Would you like to learn sexuality education in:

Girls-only groups/classes Boys-only groups/classes Mixed groups/classes

A mix of girls-only and mixed groups A mix of boys-only and mixed groups I don’t care

Other (please specify):

 
If you had a problem related to any of the issues on this survey:

Yes No I’m not sure I don’t understand

Would you ask someone else for advice?

Would you know who to go to for help?

Would you know where to go for help?

Would you ask a female friend?

Would you ask a male friend?

Would you use the internet?

Would you talk to a friend on social media?

Would you ask a teacher or someone at school?

Would you ask a worker from a health service or community organisation?

Would you ask an elder or community member?
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